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ABSTRACT 



The purpose of this investigation was to examine 
police cadets and analyze their achievement levels 
while in the controlled environment of the Houston 
Police Academy. Specifically, the investigator sought 
to determine the level of achievement by police cadets 
who possessed, (1) No military service and 60 or more 
semester hours of college, (2) Military service and 0 
semester hours of college, or (3) Military service and 
1-59 semester hours of college. 

A statistical design was employed utilizing a one- 
way Analysis of Variance (ANOVA) with a post -hoc 
Scheffe' test to determine significance at the .05 
level. The investigation utilized a five year 
stratified random sample with an "N" count of 273. The 
investigation examined cadets scores on their: Reading 
Comprehension Test, State Licensing (TCLEOSE) Test, 
Civil Service Test, Academic Average, Driving Skill 
Average, and Firearms Skill Average. 
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The investigation revealed that cadets with no 
military service and 60 or more semester hours of 
college had statistically significant higher scores 
than cadets with prior military service and 0 semester 
hours of college on the: Reading Comprehension Test, 
State Licensing (TCLEOSE) Test, Civil Service Test, and 
Academic Average. There was not a statistically 
significant difference between any group in relation to 
Driving Skill Averages. Finally, cadets who had prior 
military service and 1-59 semester hours of college had 
statistically significant higher scores on their 
Firearms Skill Averages than non-military cadets. 
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Chapter 1 



INTRODUCTION 



The value of higher education is its ability to equip 
individuals to think and analyze situations theoretically as 
well as diagnose the task at hand. Higher education raises a 
person' s communication abilities and interpersonal skills, 
enhancing their professional persona. These skills are vital 
in a career in law enforcement where an officer has the 
capability of depriving a citizen of their life, liberty, 
and freedom. 

Police officers in America carry out their duties in a 
dynamic, diverse, and free society. They must balance the 
rights of an individual with the laws imposed by 
governmental entities. The police officer in modern America 
must be a social worker, counselor, investigator, community 
liaison, drug expert, peace protector, and arresting 
officer. It is of paramount importance that police officers 
conduct themselves as sensitive professionals while 
enforcing the laws of society. 
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It is toward this need for professional police officers 



that a significant body of literature has been developed and 
researched over the past thirty years. Scholars point to 
Lyndon Johnson's establishment of the Presidents Commission 
on Crime in 1967, as the foundation, which the professional 
police officer was built. The commission called for higher 
education as a prerequisite for being a professional police 
officer. Grant (1995) extracted the following poignant quote 
from the commission's report. "One incompetent officer can 
trigger a riot, permanently damage the reputation of a 
citizen, or alienate a community against a police 
department" (p. 125) . 

Because of the 1967 Presidential Commission, leaders in 
the field of criminal justice such as Lee P. Brown, D.L. 
Carter, A.D. Sapp, D.W. Stevens, and Patrick Murphy had a 
national platform to conduct studies, establish task forces, 
and speak out on the need for higher education to 
professionalize the American police force. The quest toward 
a broad minded, well-educated police officer has taken root 
and proliferated in the subsequent thirty years. 

The impetus of this investigation was to examine higher 
education as an essential component for a career in law 
enforcement. As with any large metropolitan law enforcement 
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agency the preparing of officers begins with the basic 
training, which is conducted in a police academy. 

More specifically, the investigator examined the Houston 
Police Academy, which is charged with the responsibility of 
training Houston Police Officers. The academy is an 
intensive twenty- six week program designed to turn new 
recruits (cadets) into officers. While the cadets are in the 
academy, they are given a series of internal and external 
examinations as well as technical skills tests to measure 
their mastery of concepts and skills. 

Statement of _ the. ■■Problem 

To determination whether or not there was a 
statistically significant difference between the achievement 
level at the Houston Police Academy between cadets who have 
sixty hours or more college credit and cadets who are 
admitted via the military service waiver. The statement of 
the problem was evaluated by grouping police cadets into 
three differing levels of education and/or military service. 
The groups included those with sixty or more college hours, 

0 college hours and 1-59 college hours. The investigator 
measured the achievement levels of these three differing 



groups . 



Purpose of the Study 



The purpose of the investigation was to compare the 
level of achievement by cadets who have.no military service 
and sixty hours or more college credit to cadets who have 
military service and either 0 hours or 1-59 hours of college 
credit. The three differing groups were measured on their 
reading comprehension examination, State Board of Licensing, 
Civil Service examination, academic performance, driving 
skills, and firearms performance. 

Significance of_s.tudy 

Prior to 1991, a prospective police cadet had to have 
a minimum of sixty hours college credit to enter the Houston 
Police Academy. However, shortly after the Gulf War in 1991, 
the Houston City Council passed an ordinance exempting 
military personnel from the sixty-hour requirement. 

It has now been over seven years (February 6, 1991) 
since the Houston City Council passed the ordinance 
repealing the sixty-hour minimum college requirement that 
had been in effect since October 5, 1989 (Robinson, 1991) . 
This was the first investigation into the achievement levels 
of those individuals who entered the Academy via the 
military waiver. 
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The investigation into the military waiver as an 
entrance method into the Houston Police Academy was a worthy 
endeavor and provided new knowledge in the field of 
educational research and law enforcement. The research sheds 
some insight as to whether or not there was a statistically 
significant difference in the level of achievement between 
cadets who were admitted to the Houston Police Academy by 
their educational credentials or the military waiver. 

Research Questions 

The following research questions are in this study. 

1. Does the number of college credit hours and/or 
military service affect the reading comprehension 
scores by cadets in the Houston Police Academy? 

2. Does the number of college credit hours and/or 
military service affect state licensing scores by 
cadets in the Houston Police Academy? 

3. Does the number of college credit hours and/or 
military service affect Civil Service scores by 
cadets in the Houston Police Academy? 

4. Does the number of college credit hours and/or 
military service affect the academic average scores 
by cadets in the Houston Police Academy? 
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5. Does the number of college credit hours and/or 
military service affect the driving skills average 
scores by cadets in the Houston Police Academy? 

6. Does the number of college credit hours and/or 
military service affect the firearms skills average 
scores by cadets in the Houston Police Academy? 

Hypotheses 

The following hypotheses were tested in this 
investigation . 

Ho^ There is no statistically significant difference 
in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 college hours regarding reading comprehension 
scores . 

Ho 2 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 college hours regarding state licensing 



scores . 



Ho 3 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 college hours regarding Civil Service scores. 

Ho„ : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 college hours regarding academic average 
scores . 

Ho 5 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 college hours regarding driving skills 
average scores . 

Ho 6 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 college hours regarding firearms skills 
average scores . 




21 



Assumptions 



The following basic assumptions were considered to 
insure the validity of the investigation. 

1. It was assumed that all subjects who took the 
examinations being investigated answered to the best 
of their ability. 

2. It was assumed that all subjects were randomly drawn 
from the population and the data captured has a 
normal distribution. 

3. It was assumed that all of the subjects selected for 
the sample were homogeneous in nature insuring 
subject similarity. 

Dpi imitations The investigator was convinced that a 
randomized stratified sample was accurate and sufficient to 
validate and generalize to a larger population. The 
population in this study was the five-year period that 
includes all of the individuals who graduated between 1992 
and 1996. To ensure that all subjects were subject to all of 
the dependent variables certain individuals were delimited 
from the investigation. Subjects not included in the 
investigation include: 
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1. All individuals who had military service and more 



than sixty college hours (they could have entered 
under either policy) . 

2. All previously certified peace officers (they did 
not take all tests) . 

3. All non-graduates from the police academy (they may 
not have taken all tests) . However, the number of 
cadets who did not graduate from either entrance 
method is listed in Chapter 3. The low number of 
non-graduates should not affect the results. 



Limitations 

It should be noted, however, that a sample is not an 
entire population and may yield statistics that have a 
slight margin of error. Moreover, it should be pointed out 
that the examinations that each class took were similar in 
difficulty and structure but was not the exact same 
examinations. Additionally, this investigation studied only 
one police department, the Houston Police Academy. Since 
only the Houston Police Academy was examined the 
investigation had a narrow scope and limited possible 
generalizations to other police academies. Nonetheless, the 
basic premise was sound and the methodology could be 
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replicated in other police academies. Finally, this study 
focused on correlations between educational levels and 
academy training performance not their field performance. 



Definition of Terms 

The following terms used in the study are defined. 
Academic Average Scores. Academic standards in the 
Houston Police Department are governed by state statute, but 
are controlled by department policy. The academic testing 
portion of the academy was standardized and consisted of 
eight primary examinations and seven quizzes. The Academy 
recognizes seventy percent as the minimum score to pass 
examinations in all areas of academic training. The 
examinations and quizzes are taken from the following 
subjects (Webb, 1994) : 

Community service, communications, evidence, 
patrol procedures, penal codes, psychology of 
policing/stress management, fingerprint 
identification, ethics, conflict resolution, 
homicide investigation, sex crime investigation, 
special thefts, narcotics investigation, offense 
report writing, nutrition, forgery investigation, 
interview and interrogation, robbery 
investigation, human relations, juvenile 
investigation, burglary and theft investigation, 
crime scene protection and search, bomb threat 
investigation, family violence, defensive driving, 
officer safety/use of force, traffic laws, 
emergency mobilization and crowd management, radio 
procedures, jail operations, communications for 
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the hearing impaired, computer aided dispatch, 
crime analysis, hazardous material recognition and 
response, emergency vehicle response and 
liability, key map, laptop computer training, 
toxicology, mental health warrants, courtroom 
demeanor, recognizing and handling abnormal 
people, UNISYS mainframe computer training, mobile 
data terminal training, code of criminal 
procedure, family law, DWI investigations, arrest, 
search and seizure, laws of evidence, civil laws, 
first responder, departmental general 
orders/forms, and traffic collision investigation. 

(p. 35) 

Academy . The division within the Houston Police 
Department charged with the responsibility of training 
individuals to become police officers and providing in- 
service training to incumbent officers and civilians. 

Cadets . Newly hired personnel who are trained to become 
police officers for the Houston Police Department. 

Cadet Hiring Criteria . The basic criteria that must be 
satisfied and met in order to become a Houston Police 
Officer (HPD/Recruit ing, 1994) includes: 

1. Having a minimum of sixty college hours from an 
accredited college or university with a "C" 
average/or honorably discharged from the military. 

2. Be 21-35 years of age. 

3. Must be a citizen of the United States of America. 

4. Have weight in proportion to height. 

5. A valid driver's license and proof of liability 
insurance . 



6. Overall driving record reflective of a history of 
prudence and maturity in operating a motor vehicle. 

7. Never convicted of a felony. 

8. Stable credit history, family background, and 
employment background. Character and reputation of 
the highest order. 

9. Free of any drug decencies. 

10. Pass an extensive polygraph examination, (p. 1) 

Civil Service Examination . Cadets are required to pass 

the City of Houston, Civil Service examination prior to 
graduation from the Houston Police Academy. The test is a 
knowledge-based comprehensive examination given at the end 
of the academy covering all subjects taught. The questions 
are extracted from the Houston Police Academy test bank. The 
examination must be passed with a score of at least seventy 
percent in order to be licensed as certified Peace Officer 
for the City of Houston. 

Demographics . The demographics of the research included 
both male and female cadets as well as various race and 
ethnic groups. 

Drivers Training . The drivers training components are 
conducted at the Houston Police Academy. The driving portion 
consists of fifty hours of hands-on and fourteen hours of 
classroom instruction. The hands-on portion utilizes two 



different drivers tracks: a figure eight fast track designed 
for performance driving and a precision pad where vehicle- 
handling techniques are practiced at variant speeds and 
obstacles. 

The classroom portion included an eight -hour Defensive 
Driving Course (DDC) and six hours of lecture on driving the 
figure eight fast track and precision pad courses. All 
cadets must have successfully completed this portion as part 
of the training program. The Academy recognizes seventy 
percent as the minimum score to pass examinations and master 
skills in all areas of drivers training. 

Firearms Training . All cadets must satisfactorily 
complete the Tactical Firearms Training Program before they 
graduate form the Houston Police Academy. The program 
consisted of the successful completion of the Handgun 
Qualification Course, Shotgun Qualification Course, Stress 
course, Night Firing Course and the written examination. The 
Academy recognizes seventy percent as the minimum score to 
pass examinations and master skills in all areas of firearms 
training . 

Hnn.gf.nn Police Department . The law enforcement agency 
authorized and sanctioned under state law to maintain the 
peace and dignity for the city limits of Houston, Texas. 



Length of the Academy . The Academy is an intensive 
twenty- six week program consisting of numerous internal and 
external examinations as well as technical tests to measure 
mastery concepts. 

Reading Comprehension Examination . The examination 
consisted of paragraphs based on materials that cadets are 
required to read and/or study in the police academy. The 
individual must read the passage and then make logical 
choices about what the paragraph means. The reading 
comprehension examination is designed to measure the 
person's ability to read and understand written English. The 
examination is not designed to test their root knowledge of 
law enforcement. It is very similar to the English 
Proficiency Examination given by colleges and universities. 

Each cadet must score at least a 15 on a standardized 
reading comprehension examination in order to be admitted to 
the Academy. A score of fifteen is equal to a minimum of a 
ninth grade reading level . Four versions of the reading 
comprehension examination were custom designed and validated 
by Jeanneret and Dubin (1977) for the Houston Police 
Department based on job content analysis. For the purpose of 
scaling, all scores are translated into a 100 point scale in 
order to match the other five examinations. 
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Each cadet is required to 
pass the Texas Commission on Law Enforcement Officer 
Standards and Education (TCLEOSE) examination prior to 
graduation from the Houston Police Academy. This examination 
must be passed with a score of at least seventy percent in 
order to be licensed as certified Peace Officer for the 



State of Texas. The content of the TCLEOSE curriculum 

centers around thirty- three objectives which include the 

following (TCLEOSE, 1997) : 

Fitness and Wellness, History of Policing, 
Professionalism and Ethics, U.S. & Texas 
Constitutions and Bill of Rights, Criminal Justice 
System, Code of Criminal Procedure, Arrest, Search 
& Seizure, Penal Code, Traffic Code, Civil Process 
and Liability, Texas Alcoholic Beverage Code, Drug 
Identification, Juvenile Issues, Stress Management 
for Peace Officers, Field Note-taking, 

Interpersonal Communications, Report Writing, Use 
of Force Concepts, Strategies of Defense-Mechanics 
of Arrest, Strategies of Defense-Firearms, 

Emergency Medical Assistance, Emergency 
Communications, Problem Solving and Critical 
Thinking, Professional Police Driving, 

Multicultural and Human Relations, Professional 
Policing Approaches, Patrol, Victims of Crime, 
Family Violence and Assault Offenses, Recognizing 
and Interacting with Persons with Mental Illness 
and Mental Retardation, Crowd Control Management, 
Hazardous Materials Awareness, as well as 
Criminal Investigation, (p. 3) 



Organization of the Study 

The investigation is organized into five chapters. 



Chapter one presents the introduction, statement of the 
problem, purpose of the study, significance of the study, 
research questions, hypotheses, assumptions, demographics, 
delimitations, limitations, definition of terms and 
organization of the study. Chapter two consists of a review 
of literature, historical background, theoretical 
background, and related research as well as a summary of 
literature. Chapter three describes the design, sampling 
procedures, independent and dependent variables, 
instrumentation, collection of data and design summary. 
Chapter four was where the investigator conducted an 
analysis of the data gleaned from the study. Finally, 
Chapter five consists of a research summary, findings, 
discussion, conclusions and recommendations made from the 
investigation . 
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Chapter 2 



REVIEW OF RELATED LITERATURE 



The law enforcement officer in today's society is faced 
with a myriad of tasks and responsibilities in preserving 
the peace of their community. Law enforcement officers by 
position have a great deal of power and must be trained to 
temper that power with good judgement and values toward the 
citizens they serve. 

Emmons and Nutt (1995) paint a vivid picture of the 
complex quagmire that the criminal justice system must 
function in. They state, "Criminal justice is overwhelmed 
with issues and controversies regarding values . The problem 
of crime, its endemic nature in our society, the contest 
between good and evil, the drama of risk and violence, the 
coercive powers of police, courts and prisons, and the law 
as a reflection of morality all speak to the importance of 
value issues in criminal justice" (p. 147) . 

Saunders (1983) in More's Critical Issues in Law 
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Enforcement points out, that without proper selection and 



training, police officers are stereotyped as "dumb cops." 
This stereotype needs to be shattered because . .law 
enforcement is an occupation demanding a high order of 
skills and intelligence" (p. 30) . 

This investigation looked at potential police officers 
(cadets) and analyzes their achievement levels while in the 
controlled environment of the Houston Police Academy. 
Specifically, the investigator sought to determine the level 
of achievement by police cadets who have no military service 
and at least sixty hours or more college credit versus 
cadets who have military service and either 0 hours or 1-59 
hours of college credit. The three differing groups of 
cadets were measured on their reading comprehension scores, 
state licensing scores, civil service scores, academic 
average scores, driving skills average scores, and firearms 
average scores . 

The hope of this investigation was to seek new 
knowledge for the field of law enforcement and higher 
education. Thereby, enlightening public policymakers and 
educators alike in bench-marking the achievement levels of 
those individuals who have attended the Houston Police 
Academy. 
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Historical Background 



The historical quest toward reform and raising the 
basic standards for becoming a police officer in America can 
be traced back to the turn of the Twentieth Century 
(Kessler, 1994) . Dantzker (1995) points to early reference 
in 1917, where "August Vollmer proposed that a 3 6 -month 
college program in police education be completed by all 
police officer candidates before going into active service" 
(p.l). Since that proposal, several commissions have 
promoted Vollmer' s concept of college education. 

Swanson (1988) named three commissions that made 
significant impact on the future of law enforcement: the 
Wickersham Commission, 1931; the President's Commission on 
Law Enforcement and the Administration of Justice, 1967; and 
the National Advisory Commission on Criminal Justice 
Standards and Goals, 1973. The latter made the following 
recommendation: "Every police agency should no later than 
1982, require as a condition of initial employment the 
completion of at least 4 years of college education (120 
semester hours or a baccalaureate degree) at an accredited 
college or university" (Swanson, 1988, p. 211) . 

Breci (1994) builds on the foundation of Lyndon 
Johnson's 1967 President's Commission on Law Enforcement and 
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the Administration of Justice in H igher Education- fQr Law 



. Breci writes, 



The President's Commission accurately predicted 
that the complexities of policing would require 
higher levels of education. Indeed, since the 
1960 's policing has become increasingly complex. 

For example, many police agencies have implemented 
community policing, which is based on the premise 
that police officers can better address crime 
problems by examining complex social issues and 
developing solutions that involve the police and 
the community working together. Effective 
community policing requires skills officers 
acquire through higher education, research, 
critical thinking, problem solving, effective oral 
and written communication, and an understanding of 
group and community dynamics, (p. 1) 

The process of upgrading selection standards has been 
slow to evolve in law enforcement but is making progress. 
Geller , (1991) reports nationally ". . .that the educational 

level of the police increased from an average of 12.4 years 
in 1967 to 14 years in 1988" (p . 45) . Thus far, Minnesota is 
the only state that "requires prospective law enforcement 
officers complete a 2 -year degree program in order to be 
licensed" (Breci, 1994, p. 1) . 

The investigator has attached a comprehensive list in 
the appendix section of the dissertation that was taken from 
Reaves and Smith (1995) report on the educational 
requirements of all police agencies in the United States 
with 100 or more officers. In 1995, the Texas Commission on 
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Law Enforcement Standards and Education (TCLEOSE) reported 
on the educational level of police officers in Texas. The 
TCLEOSE findings are as follows: 

High School Grad. GED Some College No High School 



28,669 


5,804 


36,920 


235 


40% 


8% 


51% 


>1% 



Goldstein (1990) reinforced the call for higher 
education in law enforcement by stating, administrators 
should " . . .give higher priority to applicants who 

demonstrate an ability to function independently; who enjoy 
and are adept at solving problems; who are creative and 
imaginative; who can make good judgements in choosing from 
among a range of available alternatives; and who, in a 
general way, have the intellectual capacity to do more 
thinking about police work" (p. 166) . 

Robert Reich, Secretary of Labor (1994) , describes the 
increasing need and value of higher education. Mr. Reich 
believes that America is facing a widening gap between those 
with higher education and those without it. He speaks to the 
fact that "you have to educate the people and you have to be 
educated. . .If people don't understand what you're doing or 
why you're doing it, it will not get done— or it cannot get 



done" (p. 12) . 



President Truman saw the need for effective higher 



education in the future and appointed the 1946 Commission on 
Higher Education. Westmeyer (1985) points out that the 
commission, later known as the "Truman Commission" wrote 
the following needs for higher education in America: 

1. Education for a fuller realization of democracy 
in every phase of living. 

2 . Education directly and explicitly for 

international understanding and cooperation. 

3. Education for the application of creative 
imagination and trained intelligence to the 
solution of social problems and to the 
administration of public affairs, (p. 104) 

Steeples (1995) cites three goals of higher education 

according to R. Weingartner in his article in Liberal 

Education that extols the virtues of higher education. Mr. 

Steeples writes: 

Weingartner identifies as the first goal, to be 
shared by all institutions of higher education, 
the nourishment in students of certain qualities 
of mind "that were classically known as 
intellectual virtues." These include such things 
as the capacity to suspend judgement in the 
absence of adequate evidence, cultivation of depth 
of understanding, even the ability to make 
"courageous moral decisions." A second set of 
goals embraces cultivation of certain skills or 
proficiencies to include critical thinking, fluent 
expression, and competent calculation, among 
others. A third set of goals is comprehended in 
the term "conversancy, " which involves an 
appropriate familiarity with the basic 
information, modes of thinking, and methods of 
investigation by which to know about nature and 
human culture, (p. 62) 
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The changing dynamics of a complex society demonstrates 
the need for higher education in order to function 
competently and promote within an organization (Johnson, 

1994) . The idea of an individual to think in the broadest 
terms brings to the forefront the basic question of whether 
or not higher education should be required as a prerequisite 
to enter a public profession such as law enforcement. 

Finally, it has been over seven years (February 6, 

1991) since the Houston City Council passed an ordinance 
repealing the college requirement and providing a military 
service exemption for individuals to enter the police 
academy. The sixty-hour minimum college requirement for 
entrance into the police academy had been in effect since 
October 5, 1989 (Robinson, 1991) . Prior to 1989, an 
applicant merely needed a General Educational Development 
diploma to enter the academy. This investigation sought a 
determination in the question relative to academic 
achievement levels of both groups in a controlled 
environment . 



Theoretical Background 

The assumption by many scholars as documented in the 
related review of literature suggested that an individual 
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with a higher education may have a higher achievement rate 
than someone without higher education. The crux of this 
investigation was to determine if military service can 
substitute for higher education on the cadet's level of 
achievement . 

Jose Sanchez, Chief of Police of the Uvalde Police 
Department wrote that, "For many years the law enforcement 
profession has wrestled with the issue of whether or not a 
college education is needed in police work. To this day, 
there is not a consensus on the subject" (Sanchez, 1996, p. 
17) . 



In building a case for college educated officer's 
Heidingsf ield (1995) suggested some reasons for higher 
education as a prerequisite. He gave the following logic for 
having college-educated officers, 

1. The ability to conceptualize, embrace, 
undertake, and fulfill the often intangible and 
ill-defined processes of community policing 
seems greatly enhanced when officers have a 
college education. 

2. In many communities, the majority of adult 
residents are college educated, and there is an 
unspoken but prevailing presumption that the 
officers who serve these citizens should as a 
matter of course, have equivalent education. 

3. While there will always be the three-way debate 
about the relative merit of life experience, 
formal education and human maturation, only the 
baccalaureate process synthesizes all three 
dynamics . 
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4. These officers help us close the circle in our 
pursuit of the professional recognition and 
stature we have sought for so long as an 
industry, (p. 5) 

The presumptive theory was that the group with sixty 
hours or more college credit hours would score significantly 
higher on educational areas such as the pen and paper tests; 
while the military group would score significantly higher on 
the technical skill areas such as driver training and 
firearms. Additionally, it was suspected that the group that 
possesses military service and some college credit hours 
would fall somewhere in between the two extreme groups 
(Kindel, 1997) . In summary, there has not been an 
investigation into the military waiver enacted by the 
Houston City Council in 1991 (Robinsion, 1991) , to determine 
if there was a statistical significance between these groups 
of cadets concerning their level of achievement. 

Law enforcement futurists Levin and Broadfoot (1996) 
state, "Law enforcement will of necessity have officers who 
are better educated, and more broadly trained, and they will 
have lots of new tools" (p. 11) . The theoretical question of 
this study was to see whether the new "non-service specific 
training" in the military could equate to higher education 
in achievement levels of police cadets (Roos, 1997, p 22) . 
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Support for Higher Education 



Stephens (1990) states, "...policing in the future will 
feature expanded uses of technology; proactive, problem- 
oriented policing; and a decentralized, non-militaristic 
organizational structure" (p. 151). The challenge of a 
modern police academy is to train and shape future officers 
for the ever-changing dynamics of a free society. These 
challenges come from a growing racially-diverse community, 
the rise in the number of languages spoken, understanding 
various social issues and technological advances. Therefore, 
it is incumbent upon the police academy to prepare and equip 
the individual for the on-the-job field training, which 
awaits them upon graduation. 

The futurist trend toward a less military type of 
structure will truly be a radical departure from the 
traditional police force of the past. Abshire (1995) notes 
that law enforcement was based on the military and included 
a ". . .centralized power structure, the top- to-bottom flow 

of commands, the use of a rank system, impersonal 
relationships, strict expectations of obedience, and an 
emphasis on the lack of options present in the work" (p. 

13. ) 
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The futurists beliefs are reinforced by, Linkins (1995) 



in her article entitled, Training for the Future . Linkins 

wrote the following passage describing the new law 

enforcement curriculum she recommends, 

The world is changing at a rapid pace both 
technologically and socially. All professions will 
require well-educated and highly trained personnel 
to meet the needs of the future, and the criminal 
justice field is no exception. By mapping out the 
present state of the art in law enforcement 
standards and training, the IDALEST Sourcebook can 
help criminal justice agencies nationwide chart 
the course for the future, (p . 1) 

Patterson (1991) sought to underscore the need for 

higher education to cope with the new type of officer needed 

in a traditionally militaristic environment. He discussed 

how higher education broadens a person's mind to think 

critically and analyze occurrences from several viewpoints. 

Additionally, from this expanded knowledge base a college- 

educated officer would perform at a higher level in oral or 

paper and pencil test taking. Webb (1994) describes the 

curriculum topics at the Houston Police Academy: 

Community service, communications, evidence, 
patrol procedures, penal codes, psychology of 
policing/stress management, fingerprint 
identification, ethics, conflict resolution, 
homicide investigation, sex crime investigation, 
special thefts, narcotics investigation, offense 
report writing, nutrition, forgery investigation, 
interview and interrogation, robbery 
investigation, human relations, juvenile 
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investigation, burglary and theft investigation, 
crime scene protection and search, bomb threat 
investigation, family violence, defensive driving, 
officer safety/use of force, traffic laws, 
emergency mobilization and crowd management, radio 
procedures, jail operations, communications for 
the hearing impaired, computer aided dispatch, 
crime analysis, hazardous material recognition and 
response, emergency vehicle response and 
liability, key map, laptop computer training, 
toxicology, mental health warrants, courtroom 
demeanor, recognizing and handling abnormal 
people, UNISYS mainframe computer training, mobile 
data terminal training, code of criminal 
procedure, family law, DWI investigations, arrest, 
search and seizure, laws of evidence, civil laws, 
first responder, departmental general 
orders/forms, and traffic collision investigation. 

(p. 35) 

The academy also includes the mastery of various 

technical skill areas. These additional areas are officer 

safety, performance driving, and firearm proficiency. 

Good training and implementation of hands-on skills 

play a vital role in law enforcement, especially for new 

police officers. Police officers spend the first part of 

their career in patrol placing themselves on the frontline 

to protect the citizenry. Jones (1994) points out the legal 

need for good police training in a modern society. 

Law enforcement agencies have come under increased 
scrutiny in recent years concerning issues of 
public safety and accountability. Once, state law, 
drafted in a bygone era, and long-standing 
historical practice, were the sole arbiters of 
officer conduct and actions. Now all law officers 
face a litany of constitutional restraints, court 
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rulings, laws and policies and procedures 
governing their actions. Use of force, 
particularly deadly force, has become an 
increasingly controversial issue throughout the 
country. Contemporary law enforcement agencies now 
must respond to a strict standard of officer 
conduct and use of force that was unheard of even 
a few years, (p. 1) 

Alber (1995) believes it is incumbent on police 
academies to prepare cadets for conflict situations and 
provide them with the skills necessary to handle them. The 
use of effective language skills reduces tension and 
provides a safer atmosphere for a police officer to work. 
This is of importance since most of police officer's time is 
not spent chasing after criminals, but instead communicating 
and providing services for the community. 

O'Keefe (1989) found in his analysis that actual high- 
speed pursuits by police officers are very rare and lasts 
only a few seconds. Officers with less experience are the 
individuals most likely to get into high-speed pursuits. It 
is from these pursuits that serious accidents happen to 
police officers as well as citizens. These accidents 
reinforce the need for police academies to train cadets 
extensively in pursuit driving. 

Officer safety and firearms are also taught to cadets 
to prepare them for the "real world" of policing. These 
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skills are necessary to protect the officers from serious or 
deadly situations as well as saving the lives of others in 
the community. 

Goldstein (1977) describes the need for officers to 
exercise wise discretion and the need for agencies to have 
good policies dealing with firearms. In describing the fine 
line between officer discretion and departmental policy he 
states that, ". . .initially police guidance in some areas 

[such as deadly force] must be general and, as a result, 
vague" (p. 123) . Laws, rules, and policies on deadly force 
are difficult to spell out because each critical situation 
is different. This means reliance on an officer to act in a 
prudent and ethical manner is important in a free society. 

The combination of an academic and skills based 
curriculum seeks to lay a strong foundation for an officer 
to build a professional career. The concept of a 
professional law enforcement officer has given rise to an 
ardent recruiting question. What are the prerequisites 
needed to be a good police officer in a modern society? 

The participants in the 1967 Presidential Commission on 
Law Enforcement and Administration of Justice mentioned 
gg^Hg^ tasked with providing recommendations on the 

future of policing in America. The commission generated 
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several reports and recommendations including requiring 
higher education in order to become a law enforcement 
officer in America. "The basis for these recommendations was 
the increasing complexity of police tasks, coupled with 
police officers need for a strong foundation on which to 
base many critical decisions while policing the community" 
(Carter, Sapp, 1991, p. 1) . 

However, according to Sanchez (1996) , the issue of 
higher education as a "requirement" has not been embraced by 
Chief's of Police in Texas. In fact, Sanchez found in his 
research that only 13.7 % of Texas police departments require 
some type of higher education. 

It is within the vein of upgrading police officer 
standards that Lee P. Brown, Mayor and former Police Chief 
in Houston, Texas sought and implemented higher educational 
requirements during his tenure. Due to Lee Brown's efforts 
the Houston City Council approved a requirement calling for 
sixty hours of college credit to be admitted to the Houston 
Police Department. The sixty-hour college credit requirement 
was implemented in 1989, with Cadet Class #136 (Brown, 

1989) . The requirement of sixty hours of college credit was 
a quantum leap from the existing requirement of a General 
Educational Development (GED) diploma to enter the academy. 



Lee Brown, early in his career, called for an educated 
officer in a modern society. His belief of excellence in 
policing was based on the importance of well -trained 
officers being led by enlightened leaders (Brown, 1988) . The 
well-educated officer that Brown espouses, brings the police 
and citizens together, thereby reducing crime and opening 
lines of communication and trust (Brown, 1992) . This need 
for a well rounded educated officer can be seen in a 
memorandum by Lee Brown (1975) , then Sheriff of Portland, 
Oregon, to the U.S. Department of Justice concerning the 
need for a "generalist investigator" to increase the quality 
of police service to the community. Later as Chief of the 
Houston Police Department, he coined the term "Neighborhood 
Oriented Policing" which is a strategy that gives priority 
to the prevention and control of crime through cooperation 
between police and community (Brown, 1988) . 

In an article addressing the Twenty- first Century Brown 
(1989) issued the following challenge to law enforcement 
administrators : 

In order to function in a society characterized by 
massive socioeconomic problems ... we need a new 
police [of f icer] --one who understands the 
complexities of human life- -one who is able to 
understand the legacy of discrimination in this 
country and reflect positively upon the demands 
for freedom, justice and equality; one who is able 
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to understand the philosophy of dissent; one who 
understands that [he/she] has a legal moral 
obligation to be responsive to the people- -all the 
people and not merely the prevailing power 
structure in the [officer's] community, (p. 13) 

Shortly after the sixty-hour entry requirement was 

implemented, Lee Brown was offered and accepted the position 

of Police Commissioner in New York City. The new Chief of 

Police of the Houston Police Department was Elizabeth M. 

Watson. Chief Watson, herself a pioneer, became the first 

female to head a large metropolitan police agency in the 

United States and possessed a college degree (Hair, 1992) . 

Chief Watson like her predecessor, Lee P. Brown, believed 

that higher education was vital in order to make law 

enforcement more professional . 

The philosophy of higher education in law enforcement 

has been slow to evolve. However, in a literature review 

conducted by Carter, Sapp and Stephens (1989) they have 

identified several attributes that have emerged in requiring 

higher education for law enforcement officers. Their 

significant findings from previous research included: 

1. College-educated officers perform the tasks of 
policing better than noncollege counterparts. 

2. College-educated officers perform the tasks of 
policing better than noncollege officers and are 
generally better communicators, whether with a 
citizen, in court, or part of a police report. 
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3. The college-educated officer is more flexible in 
dealing with difficult situations and dealing 
with persons of diverse culture, life-styles, 
races, and ethnicity. 

4. Officers with higher education are more 
"professional" and more dedicated to policing as 
a career rather than as a job. 

5. Educated officers adapt better to organizational 
change and are more responsive to alternative 
approaches to policing. 

6. College-educated officers are more likely to see 
the broader picture of the criminal justice 
system than to view police more provincially as 
an exclusive group, (p. 9) 

Carter, Sapp and Stephens also investigated 
recommendations regarding law enforcement hiring standards 
as reported by several national commissions. The following 
recommendations are included in their research. 

1. Police agencies should establish some form of 
college requirement as a minimum standard for 
appointment and a higher requirement as a 
minimum standard for promotion. 

2 . Educational programs in police departments 
should be a matter of formal policy. 

3. Higher education should be viewed as an 
occupational necessity that permeates a 
department's personnel plan. 

4. Specifically directed higher education is needed 
to fulfill the responsibilities of all ranks 
within a law enforcement agency, (p 10) 

With the call for professionalism in policing some law 
enforcement agencies have taken the initiative like Houston 
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in requiring various amounts of higher education. Before 
Houston, the Arlington and Dallas Police Departments had 
college requirements for admittance into their agencies. 

In fact, the Fifth Circuit Court of Appeals ruled in 
favor of the Dallas Police Department's forty-five hour 
college credit requirement in the landmark case of Davis v. 
Dallas (1985) . The ruling was appealed to the United States 
Supreme Court and denied certiorari in 1986. When the 
Supreme Court let the Fifth Circuits decision stand as a 
final ruling it provided the foundation for many departments 
to require some level of higher education. The Fifth 
Circuit ruled that the, "...educational requirement bears a 
manifest relationship to the position of police officer" 
( Davis v. Dallas , 1985, p. 1) . 

When the Supreme Court let the Fifth Circuit Court 
ruling on Davis v. Dallas (1985) stand a few more law 
enforcement agencies in Texas implemented various forms of 
higher education requirements. In a 1995, United States, 
Justice Department report by B . A. Reaves and P.Z. Smith 
eleven Texas law enforcement agencies were reported to 
require some higher educational requirements. 

In 1996, McKay conducted an investigation on higher 
education standards in police departments and reported them 
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in an article. He identified fifteen law enforcement 



agencies in Texas having at least some higher educational 
requirements. McKay wrote the following passage in his 
article. 

Fifteen of the responding law enforcement 
agencies require that applicants have a certain 
level of college experience before being hired. (A 
few of the agencies waive this requirement for 
applications with previous law enforcement or 
military experience.) Arlington Police Department 
has the most selective standard, requiring its 
applicants to possess a bachelor's degree to be 
considered for employment. Eight of the 15 
departments (53%) requiring college experience 
have designated an associate's degree (equivalent 
to 60 hours of college credit) or higher as the 
minimum level of college experience, (p. 11) 



Fifteen police departments in Texas were identified as 
requiring either college credit or military service. The 
police departments were: 

1. Arlington Police Department - (Bachelor's Degree) 

2. Carrolton Police Department - (Associate's Degree) 

3. Deer Park Police Department - (60 Hours of College) 

4. Garland Police Department - (60 Hours of College) 

5. Houston Police Department - (60 Hours /military 

waiver) 

6. Midland Police Department - (60 Hours of College) 

7. Texas Department of Public Safety - (60 Hours of 
College) 
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8. Travis County Sheriff's Department - (60 Hours of 
College) 

9. Dallas Police Department - (45 Hours of College) 

10. Abilene Police Department - (30 Hours of College) 

11. Addison Police Department - (30 Hours of College) 

12. Euless Police Department - (30 Hours of College) 

13. Mesquite Police Department - (30 Hours of College) 

14. North Richland Hills Police Department - (30 Hours 
of College) 

15. Austin Police Department - (15 Hours of College). 

(p. ID 

The new direction of requiring sixty hours of college 
credit, however, was short lived as the exclusive means to 
enter the Houston Police Department. In late January 1991, 
the Gulf War had just ended and many veterans were coming 
home as conquering heroes. 

Within weeks of the victory the Houston City Council 
wanted to welcome these men and women back home as well as 
provide them an opportunity to join the Houston Police 
Department. Some Council members sought to waive the 
requisite sixty college hours for military veterans. The 
measure also sought to increase minority representation and 
reward returning troops . 

Chief Watson opposed the lifting of the requirement but 
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lost after City Council voted in a 10-4 decision on February 

6, 1991 to waive the educational requirements for veterans. 

Council members who voted in favor of the, 

Issue: Eliminating HPD college requirement for 
military veterans; Beverly Clark, John Goodner , 

Jim Greenwood, Christin Hartung, Shelia Jackson 
Lee, Frank Mancuso, Ernest McGowen, Larry 
McKaskle, Ben Reyes, and Vince Ryan. Council 
members voting against eliminating HPD college 
requirement for military veterans; Al Calloway, 

Dale Gorczynski , Margarette Robinson, and Eleanor 
Tinsley, (p. 8) 

The Chief stated before City Council that "...national 
research has proven the benefits of a college education. 
Recruits with college credits will make better decisions in 
ambiguous situations, be more empathetic to minorities, and 
better understand democratic values" (Robinson, 1991, p. 1) . 



Support for Milit ary Seraigg 

When the military waiver was enacted Houston police 
officials as well as others in the law enforcement community 
speculated how the veterans would perform in comparison with 
the cadets who had been admitted on their college merits. 
Proponents of the waiver cited military training as equal to 
the college education requirement. 

Cynics of the sixty-hour higher education requirement 
^ere vocal during the Houston City Council debate and 
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supported the military waiver. Williams (1992) conducted an 
assessment of a similar situation earlier in New York City 
regarding the need for higher education in police work. 
Criticisms Williams discovered in New York City included, 

1. Academic training is irrelevant to what the police 
do ; 

2. Many good officers do not have college degrees while 
some poor officers do; 

3. College graduates will never find police work- 
periods of monotony punctuated by moments of 
hostility, danger, and conflict attractive; and 

4. Police attitudes are so deeply rooted in the 
requirements, ethic, and reward structure of 
policing that education alone cannot change them (p. 
2 ) . 




The connection of higher education and military 
training are seen as similar in various aspects. Gottron 
(1991) reported on education in the workplace in a 
publication entitled: The Military Expg_riimg£ . She points 
out that "...private industry could benefit by adopting the 
military's attitude and emphasizing the value of education 
and training in the workplace." (p . 20). She also discusses 
the positive linkages between higher education and the 
military by building upon current competencies and skills. 

Stephen Mangum of Ohio State University conducted a 
comparison survey on the transferability of military 
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skills/training to civilian jobs. Mangum (1990) made the 
following assessments: 

1. Fifty percent of all Army alumni had 
transferred their occupational skills to 
civilian jobs. 

2. This compared favorably to a 48 percent rate 
of transfer by graduates of proprietary 
business schools and vocational/technical 
colleges . 

3. Finally, the probability of skill transfer 
between military training and civilian 
employment is on par with that of most 
business schools and vocational/technical 
institutions, (p. 12) 

In a cover story of the Association of the United 
States Army News (AUSAN) entitled U.S. Army Still Needs High 
Quality Soldiers the importance for transformation into 
civilian jobs was cited. The article states that, ". . . in a 

survey of Army alumni from 1984 to 1993, nearly 90 percent 
of those who assess themselves as very successful, credit 
their Army experience. Employers value the attributes gained 
by service in the Army-discipline, commitment, teamwork, 
plus specific skill training" (AUSAN, 1997, p. 1). 

The military of the 1990's is well noted for 
technological advances as well as education and training. 
Hoyt (1993) writes that, "Education is an integral part of a 
military career. The Army is possibly the largest, most 
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experienced training institution in the country. Military 
personnel benefit from a system that annually operates a 1.3 
billion training program..." (p.l). 

In an October 8, 1991, speech by Lieutenant General 
William H. Reno, Deputy Chief of Staff Personnel at the 
Department of the Army, he spoke on how the Army has focused 
on training and education. The following is an excerpt from 
his speech. 

The soldiers in today's Army are the finest we 
have ever had. Let me give you some examples of 
their quality. 

1. Ninety-eight percent of our young men and 
women are high school diploma graduates; 

2. Seventy-five percent are in the upper half of 
the test score category. Simply stated, 75 
percent of the young men and women who 
present themselves for service are 
sufficiently intellectually gifted innately 
that they could attend any of the 
universities in their states; 

3 . Less than 1 percent of our soldiers are from 
the low test score category from which we 
draw our soldiers . 

For 1992, we have recruited on this 8th day of 
October, over 50 percent of the entire mission for 
this fiscal year. Our quality: 100 percent are 
high school graduates and over 82 percent are in 
the upper half intellectually of their cohorts. 

(p. 19) 

Similarly, in an article by M. I. Bumgarner, he 
believed that the military was a good method of seeking 




41 



55 



qualified applicants into law enforcement. He, like 
Lieutenant General Reno remarked on the fact that the 
military service men/women of today were well educated and 
held many similarities to police officers. Bumgarner stated, 
military service personnel, "...have received training in 
many areas that are common to both the military and law 
enforcement professions, such as communications, first aid, 
and marksmanship. They are accustomed to working irregular 
hours, under stress, in unusual work environments. Most are 
capable of dealing with various segments of society, since 
they have been exposed to many lifestyles and environments" 
(Bumgarner, 1993, p. 19). 

Lieutenant General T.G. Stroup (1996) writes that, ". 

. .America's soldiers are standard bearers for the rest of 
the world. Raised in the world's most successful democracy, 
they understand the importance of preserving freedom through 
service to the nation. We are a values-based institution 
with soldiers motivated by more than compulsory membership 
or financial compensation" (p. 144). These are the same 
virtues and moral ethics that American communities seek with 
its law enforcement agencies. 

Building on the military commitment to values and 
training the Association of the United States Army News 



(AUSAN) produced a 1997 Special Report. The report describes 
an action plan showcasing the Army's human relation 
expectations for its personnel that: 

1. Maximizes the soldiers' awareness of how their 
individual actions affect others; 

2. Emphasizes respect between and for soldiers of 
all races, creeds, gender, or national/ethnic 
heritage ; 

3 . Enables soldiers to clearly understand the 

linkage between their actions toward others, and 
their unit's ability to accomplish the mission. 

(p. ID 

Reinforcement for the military service waiver also, 
came in 1995 when the United States, Department of Justice 
and Department of Defense launched the "Troops to COPS" 
program. The COPS acronym stands for Community Oriented 
Policing Services and was handled as a federal grant 
coordinated by the Department of Justice totaling fifteen 
million dollars in 1995. 

The Troops to COPS program was developed to " . . . 

encourage the hiring of recently separated members of the 
armed forces as law enforcement officers. The goal of the 
grant -funded program was to provide an incentive for law 
enforcement agencies to hire veterans who have served the 
nation in the armed forces for service in community policing 
in cities and towns across America" (U.S. Department of 
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Justice, 1995, p. 1) . Guidelines for the Troops to COPS 
grant included: 

1. Troops to COPS funds may be used to reimburse 
law enforcement agencies for training costs for 
the qualified veteran who is hired as a law 
enforcement officer. 

2. Awards will be made for up to $5,000 per veteran 
hired. These funds will be paid on a 
reimbursement basis after completion of 
training. There is no local matching 
requirement for a Troops to COPS grant. Troops 
to COPS funds may be used for costs incurred 
during the first three years of the veteran's 
service as a law enforcement officer. 

3. Agencies may apply to Troops to COPS funds only 
after a veteran is hired. As with all COPS 
hiring grants, the veteran must satisfy the 
normal and customary hiring standards and 
procedures of the agency, and must receive 
training in community policing, (p. 1) 

The Houston Police Department was an active participant 
in the 1995 Troops to COPS grant program. According to the 



Planning and Research Division of the Houston Police 
Department the grant provided $150,000 for the hire of 30 
new police officers in 1995 (Redeaux, 1997) . Although this 
was a one-time grant a precedent was established and could 

be reactivated in the future. 

A common thread of honesty, compassion, teamwork, and 
moral virtue runs through the literature concerning 
individuals who have higher education and/or military 




44 



58 



service. Pollock (1994) discusses the need for sound morals, 

ethics, and virtues in law enforcement officers. She makes 

the following statement: 

Authority, force, discretion- these elements are 
inherent in the role of a law enforcement officer. 

No other criminal justice professional wields so 
much discretion over so many situations as part of 
everyday duties. No other criminal justice 
professional comes under so much public scrutiny. 

This scrutiny is understandable, however, when one 
realizes that police are power personified. They 
have the choice to arrest or not to arrest, to 
mediate or to charge, and in decisions to use 
deadly force, they even hold the power of life and 
death, (p. 91) 

The role of police officer is changing in America from 
being strictly a law enforcer to a mediator and problem 
solver. Trojanowicz (1994) writes, "The police remain the 
only social service agency open 24 hours a day, seven days a 
week, that still makes house calls. As a result, the police 
are asked to solve problems that range from the loud party 
next door to the student who opens fire in school, never 
knowing what the next call may bring" (p. 121) . When a 
person moves from cadet to officer they must believe in 
their oath, ". . . as a personal commitment to honor the 

rules of the policeman's office" (Heffernan, 1985, p. 3). 

The recruitment and selection of police cadets becomes 
especially critical when one views the complex environment a 
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police officer must function in. In his book, Delattre 
(1994) makes the following argument on police selection and 
recruiting. "Most important, all efforts to draw fine 
applicants to police work have to be combined with rigorous 
training and high performance standards" (p. 122) . 



Summary 

A review of literature indicates that modern police 
officer must be open-minded and committed to fairness. 
Ferreira (1997) states, while a broad-based education is 
usually associated with higher education ". . .motivated 

people who can read well can educate themselves to a high 
level" (p . 26) . 

Mahony and Prenzler (1996) make this insightful 
statement in an article regarding the move toward requiring 
higher education in the field of law enforcement. They 
write, 

The new presence of higher education in police 
education reflects the community's recognition of 
the difficult nature of much contemporary police 
work. It would be illusory, however, to image that 
higher education, even at its most successful, 
could offer a panacea for police problems. Some of 
these problems are created by the community 
through an expectation of the enforcement of laws 
that some may view as an affront to civil 
liberties, (p. 301) 
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Ultimately, many positive attributes were found in the 



review of literature of both individuals who have higher 
education and/or military service. However, the actual 
achievement level based on test and skill scores between the 
various groups was still yet undetermined. In conclusion, it 
has been more than seven years since the military service 
waiver was passed and the investigator seeks to find if 
there is a statistically significant difference between 
these two avenues of admittance into the police academy. 
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Chapter 3 



DESIGN OF THE STUDY 



The investigator sought to determine if there was a 
statistically significant difference in the achievement 
level at the Houston Police Academy between cadets who have 
sixty hours or more college credit and cadets who are 
admitted via the military service waiver. Specifically, the 
investigation compared the level of achievement by cadets 
who had (1) no military service but with sixty hours or more 
college credit, (2) military service and 0 hours of college 
credit and, (3) military service and 1-59 hours of college 
credit . 

The three differing groups were measured on their 
reading comprehension scores, state licensing scores, civil 
service scores, academic average scores, driving skills 
average scores f and firearms average scores. The 

investigation required a research design that would yield 
reliable, valid and quantitative statistical information. 
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Research Design 



The research design employed by the investigator was a 
one-way analysis of variance (ANOVA) focusing on the three 
differing levels as they relate to education. This design 
allowed the investigator, . .to test a number of 
hypothesis and yield a great deal of information" 

(Kerlinger, 1986) . The level of significance was set at the 
.05 level. The research was ex-post-facto in nature because 
the investigator does not have direct control over the 
independent variables since they had already occurred. This 
particular design laid a structure that clearly stated the 
configuration of the research process, controlled for error 
and reduced variance. 

The researcher used a randomized sample procedure 
(Kerlinger, 1986) . The sample was based on a stratified 
sampling process, using one cadet class per year (Borg and 
Gall, 1989) . 

A one-way ANOVA statistical test was used to analyze 
the data (Ferguson and Takane, 1989) . The statistical test 
employs an analysis of variance to determine the impact an 
independent variable had on a dependent variable as well as 
the impact between the three differing groups of variables 
in the investigation. 
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Sampling Procedures 



All cadet classes that graduated from the Houston 
Police Academy between 1992 and 1996 made up the population 
that was eligible to participate in the study. A randomized 
stratified sample was used in the investigation to select 
the sample from the population. 

One class from each year: 1992, 1993, 1994, 1995, and 
1996 was randomly selected resulting in five total classes 
for the study. The number of classes which graduated between 
1992-1996 was twenty- three , resulting in a sample-population 
ratio of twenty-two percent. Therefore, the entire 
population of cadets between 1992 and 1996 had an N count of 
1,540, the N count of cadets used in the sample population 
ratio was 355 before delimitations and 273 afterward. 

Independent Variables 

The independent variables consisted of the cadets' 
level of higher education or their prior military service. 
These variables were then broken into three groups 
consisting of: No Military Service & 60 College Hours, 
Military Service & 0 College Hours, and Military Service & 
1-59 College Hours. 
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Dependent Variables 



The dependent variables measured the level of 
achievement based on scores. These variables were broken 
into six areas consisting of: Reading comprehension scores. 
State licensing scores, Civil Service scores, Academic 
average scores, Driving skill average scores, and Firearms 
skill average scores. 



Instrumentation 
Reading Comprehension Test 

The reading comprehension test (RCT) was developed in 
response to the Houston Police Department seeking a reliable 
base level for officers to be able to perform their job 
functions. The examination consists of paragraphs based on 
materials that cadets are required to read and/or study in 
the police academy. The individual must read the passage and 
then make logical choices about what the paragraph means. A 
minimum score of fifteen is required to be admitted into the 
police academy. 

The reading comprehension examination is designed to 
measure the person's ability to read and understand written 
English. The examination is not designed to test their root 
knowledge of law enforcement. It is very similar to the 
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English Proficiency Examination given by colleges and 

universities. Campa (1993) makes the following statement, 

The test was developed based upon the content of 
both the Academy and job materials. Part of the 
data obtained from an extensive job analysis on 
the position of police officer was used to gather 
the job-related material. The result was four 
parallel forms [versions] of the reading 
comprehension test. The developer found the four 
forms to have reliability and validity, (p. 60) 

The scores on the reading comprehension examination 

were broken down into four levels of achievement. These 

scores were converted into the 100 point system to match the 

other scores within the investigation. The conversion 

divided the raw score by 30, then multiplied them by 100, 

which yielded a useable score. The scale used was based on 

consultations with R. Phelps, Cadet Counselor and Academic 

Advisor (Phelps, 1997) . 

Excellent, scores (28-30) = converted scores (93-100) 
Very Good, scores (24-27) = converted scores (80-92) 
Satisfactory, scores (21-23)= converted scores (70-79) 
Minimum, scores (15-20) = converted scores (50-69) 



State Licensing Examination 

Each cadet was required to pass the Texas Commission on 
Law Enforcement Officer Standards and Education (TCLEOSE) 
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examination prior to graduation from the Houston Police 

Academy. All phases of the Texas Commission on Law 

Enforcement Officer Standards and Education must be 

successfully completed before this examination can be 

administered. The content of the TCLEOSE (1997) curriculum 

centers on thirty- three objectives that include: 

Fitness and Wellness, History of Policing, 
Professionalism and Ethics, U.S. & Texas 
Constitutions and Bill of Rights, Criminal Justice 
System, Code of Criminal Procedure, Arrest, Search 
& Seizure, Penal Code, Traffic Code, Civil Process 
and Liability, Texas Alcoholic Beverage Code, Drug 
Identification, Juvenile Issues, Stress Management 
for Peace Officers, Field Note-taking, 

Interpersonal Communications, Report Writing, Use 
of Force Concepts, Strategies of Defense-Mechanics 
of Arrest, Strategies of Defense-Firearms, 

Emergency Medical Assistance, Emergency 
Communications, Problem Solving and Critical 
Thinking, Professional Police Driving, 

Multicultural and Human Relations, Professional 
Policing Approaches, Patrol, Victims of Crime, 

Family Violence and Assault Offenses, Recognizing 
and Interacting with Persons with Mental Illness 
and Mental Retardation, Crowd Control Management, 
Hazardous Materials Awareness, as well as 
Criminal Investigation, (p. 3) 

A cadet who scores less than seventy percent (70%) on this 

examination will be permitted two re-tests in order to 

achieve the required minimum score. A cadet who fails to 

achieve the required score is recommended for termination 

(Houston Police Academy, 1994) . 

The performance level on the state licensing 
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examination which is administered by the Texas Commission on 



Law Enforcement Officers Standards and Education are broken 
into four levels of achievement. For the purpose of this 
investigation, only the initial test score was used in the 
evaluation. Kenneth Sander, Director of Testing, the Texas 
Commission on Law Enforcement Officers Standards and 
Education designed the four-scale levels (Sander, 1997) . 

The four achievement levels are: 

Excellent scores = (87-100) 

Very Good scores = (77-86) 

Minimal Pass/Satisfactory scores = (70-76) 
Failure/Unsatisfactory scores = (0-69) 



Civil Service Examination 

Each cadet was required to pass the City of Houston 
Civil Service examination prior to graduation from the 
Houston Police Academy. All phases of cadet training must be 
successfully completed before this examination could be 
administered . 

The test is a knowledge -based comprehensive 
examination given at the end of the academy covering all 
subjects taught. The questions are extracted from the entire 
Houston Police Academy test bank. There are no re-tests 
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provided for this examination, thus a cadet who scores less 
than seventy percent (70%) on the examination is recommended 
for termination. Additionally, military veterans were given 
five bonus points on their score, but must obtain at least 
70% on their initial score, (for this study the five bonus 
points were removed) in accordance with section 143.25 (f) 
of the Local Government Code (Houston Police Academy, 1994) . 



Academic Average Scores 

Academic standards in the Houston Police Department 
are governed by state statute but are controlled by 
department policy. The following standards represent the 
department policy required to successfully complete the 
training requirements of the Houston Police Academy. The 
Academy recognizes seventy percent (70%) as the minimum 
score to pass examinations in all areas of training: 
academic, technical skills and tactical defense. The 
examinations and quizzes are taken from the following 
subjects (Webb, 1994) : 

Community service, communications, evidence, 
patrol procedures, penal codes, psychology of 
policing/stress management, fingerprint 
identification, ethics, conflict resolution, 
homicide investigation, sex crime investigation, 
special thefts, narcotics investigation, offense 
report writing, nutrition, forgery investigation, 
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interview and interrogation, robbery 
investigation, human relations, juvenile 
investigation, burglary and theft investigation, 
crime scene protection and search, bomb threat 
investigation, family violence, defensive driving, 
officer safety/use of force, traffic laws, 
emergency mobilization and crowd management, radio 
procedures, jail operations, communications for 
the hearing impaired, computer aided dispatch, 
crime analysis, hazardous material recognition and 
response, emergency vehicle response and 
liability, key map, laptop computer training, 
toxicology, mental health warrants, courtroom 
demeanor, recognizing and handling abnormal 
people, UNISYS mainframe computer training, mobile 
data terminal training, code of criminal 
procedure, family law, DWI investigations, arrest, 
search and seizure, laws of evidence, civil laws, 
first responder, departmental general 
orders/forms, and traffic collision investigation. 

(p. 35) 

The academic testing portion of the academy consists of 
primary examinations and quizzes. Primary examinations are 
the most important examinations in the training program 
because they cover the essential elements of the curriculum 
and are used to determine a cadet's continued employment. 
Cadets receive eight primary examinations throughout their 
time at the academy. Quizzes were designed to measure a 
cadet's progress on a limited amount of material. Quizzes 
were not used to determine ongoing employment eligibility, 

although the accumulative score of all quizzes were added 
into a cadet's academic average. There was a potential of 
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seven quizzes being administered, but this may have varied 
due to changes in the training schedule. 

All primary examinations and quizzes are reviewed to 
ensure that the cadet understands the material that has been 
presented. These reviews were held at the discretion of the 
training staff and attendance was mandatory. 

A cadet who scored less than seventy-five percent (75%) 
on any examination or quiz is required to meet with the 
class counselor for possible remediation. Any cadet who 
showed significant changes in test results may have been 
required to meet with the class counselor. The class 
counselor makes all determinations concerning continued 
counseling and remediation. 

A cadet who scored less than seventy percent (70%) on 
any primary exam was permitted one re- test in order to 
achieve the required minimum score. A cadet who scored less 
than seventy percent (70%) on any three is recommended for 
termination (Houston Police Academy, 1994) . 



Drivers Training 

All cadets must successfully complete the drivers 
training portion as part of the training program provided by 
the academy. The driving portion consists of fifty hours of 
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hands-on and fourteen hours of classroom instruction. The 
hands-on portion utilizes two different drivers' tracks: a 
figure eight fast track designed for performance driving and 
a precision pad where vehicle -handling techniques are 
practiced at variant speeds. 

The classroom portion includes an eight-hour Defensive 
Driving Course (DDC) and six hours of lecture on driving the 
figure eight fast track and precision pad courses. 

Successful completion requires a final grade of seventy 
percent (70%) . This grade is derived from the cadet 
completing three tests on the driving course which are 
averaged together to determine the final grade. A cadet who 
fails to achieve a cumulative average score of seventy 
percent (70%) is required to complete a remediation phase 
and a re-testing phase. A maximum of twelve hours of 
remediation instruction is given. The cadet must score a 
minimum of seventy (70%) or more on the re-test. Failure to 
achieve a minimum passing score results in a recommendation 
for termination (Houston Police Academy, 1994) . 



Firearms Training 

All cadets must satisfactorily complete the Tactical 
Firearms Training Program before they graduate from the 
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Houston Police Academy. The program consists of the 
successful completion of the Handgun Qualification Course, 
Shotgun Qualification Course, Stress Course, Night Firing 
Course and the written examination. 

Only handguns meeting cadet regulations may be used 
during Tactical Firearms Training. To qualify with a 
handgun, a cadet must score seventy-five percent (75%) on 
the qualification test. A cadet who fails to score seventy- 
five percent (75%) must retake the qualification test. 
Remediation consists of up to twenty-five (25) hours of 
additional instruction. During this additional time, cadets 
have an opportunity to re-test. Cadets must pass two 
remedial tests, consecutively, with the minimum score of 
seventy-five (75%) on each test. 

To qualify with a shotgun a cadet must score seventy 
percent (70%) or more on the combat shotgun course on the 
designated day and time. A cadet who fails to score seventy 
percent (70%) is re-tested a maximum of two times. Remedial 
instruction is given prior to each re-test. When the cadet 
scores a seventy percent (70%) or more on two consecutive 
tests, he/she is considered to have qualified with a 
shotgun. 

The Stress Fire Course is designed to teach the use of 
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cover and concealment and to illustrate the effect of stress 
in a shooting situation. The Night Fire Course is designed 
to show the application of using the flashlight to 
illuminate a subject while utilizing the weapon. 

The written portion of the Tactical Firearms Training 
Program is handled as a primary examination. A cadet must 
also have a minimum score of seventy percent (70%) for the 
Tactical Firearms Training program. The program grade 
consists of scores from the Handgun Qualification Course 
(60% of total score) , Shotgun Qualification Course (30% of 
total score) . A cadet failing to score seventy percent (70%) 
or more on the Tactical Firearms Training Program grade is 
recommended for termination. All cadets must satisfactorily 
complete all phases of the Tactical Firearms Training 
Program required by the Texas Commission on Law Enforcement 
and the Houston Police Department before they can graduate 
(Houston Police Academy, 1994) . 

The civil service examination scores, academic average 
scores, driving skills average scores, and firearms average 
scores are broken into four levels of achievement. The 
scores are accompanied by the requirements set out in the 
Cadet Code of Conduct. These requirements give a detailed 
description of the methodology used in obtaining the scores 
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for the research. The scale adopted by the Houston Police 



Academy is patterned after the four scale levels used in 
most educational institutions: 

Excellent scores = (90-100) 

Very Good scores = (80-89) 

Minimal Pass/Satisfactory scores = (70-79) 
Failure/Unsatisfactory scores = (0-69) 



Data Collection Procedure 

One cadet class per year was randomly selected during 
the year's 1992-1996 out of five separate envelopes for the 
study. This action yielded a random sample of five cadet 
classes for the investigation. Additionally, it should be 
noted that each cadet class has approximately seventy 
cadets. In order to determine the number of subjects to be 
used in the investigation, the following formula was used. 

The initial N count was N=355, before delimitation's 
and 273 afterward. There were some subjects removed, 
(delimited) from the investigation once the categorization 
took place. The delimitations excluded the following 
individuals from the sample: 

1. All individuals who have military service and more 
than sixty college hours (they could have entered 
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under either policy) . 

2. All previously certified peace officers (they did not 
take all examinations) . 

3. All non-graduates from the police academy (they may 
not have taken all tests) . However, the number of 
cadets who did not graduate from either method was 
nine. Five of the cadets had the college requisite 
and four were military veterans. 

Analysis of Data 

The statistical test used in evaluating this research 
was a one-way analysis of variance (ANOVA) test (Ferguson 
and Takane, 1989) . This type of design enabled the 
investigator to focus on the three differing educational 
levels. The investigator computed the data on a SPSS 
statistical program. The statistical information contained 
in the investigation was ratio data. The level of 
significance was set at the .05 level. By utilizing the 
ANOVA testing process the investigator was able to determine 
the strength of the variables used in the research, as well 
as determine how much they were independent of each other 
individually and between groups. 
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Summary 



The problem statement of this investigation is: To 
determination whether or not there was a statistically 
significant difference between the achievement level at the 
Houston Police Academy between cadets who have sixty hours 
or more college credit and cadets who are admitted via the 
military service waiver. The problem was evaluated by 
grouping police cadets into three differing levels of 
education and/or military service. The investigator measured 
these three differing groups achievement levels using six 
academic and skills based tests. 

Specifically, the investigation compared the level of 
achievement by cadets, (independent variables) who had (1) 
no military service but with sixty hours or more college 
credit, (2) military service and 0 hours of college credit, 
and (3) military service and 1-59 hours of college credit. 
These three differing groups were evaluated in contrast with 
the six (dependent variables) consisting of reading 
comprehension scores, state licensing scores, civil service 
scores, academic average scores driving skills average 
scores, and firearms average scores. 

The data was statistically evaluated using a one-way 
analysis of variance (ANOVA) test. By utilizing the ANOVA 



O 

ERIC 



63 



77 



testing process the investigator was able to analyze the 
strength of the variables used in the research. The 
significance level for the investigation is set at the .05 
level. This level allowed the investigator to examine how 
much the independent variables affect these dependent 
variables individually and between the defined groups in a 
social science arena. 
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Chapter 4 



ANALYSIS OF DATA 



Purpose of the Study 

The purpose of this investigation was to discover if 
there is a statistically significant difference in the 
performance level between three independent groups. These 
Sf^oups consist of cadets who have (1) no military service 
but with sixty hours or more college credit, (2) military 
service and 0 hours of college credit and, (3) military 
service and 1-59 hours of college credit. 

There are six differing dependent variables analyzed in 
this investigation. The dependent variables are the cadets 
reading comprehension scores, state licensing scores, civil 
service scores, academic average scores, driving skill 
average scores, and firearms skill average scores. 

Research Questions 

The following research questions are in this study. 

1. Does the number of college credit hours and/or 
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military service affect the reading comprehension 
scores by cadets in the Houston Police Academy? 

2. Does the number of college credit hours and/or 
military service affect state licensing scores by 
cadets in the Houston Police Academy? 

3 . Does the number of college credit hours and/or 
military service affect Civil Service scores by 
cadets in the Houston Police Academy? 

4. Does the number of college credit hours and/or 
military service affect the academic average scores 
by cadets in the Houston Police Academy? 

5. Does the number of college credit hours and/or 
military service affect the driving skills average 
scores by cadets in the Houston Police Academy? 

6. Does the number of college credit hours and/or 
military service affect the firearms skills average 
scores by cadets in the Houston Police Academy? 

Hypotheses 

The following hypotheses were tested in this study. 

HOj : There is no statistically significant difference 

in the scores of cadets with no military service 



and at least 60 hours of college credit and cadets 



who have military service with either 0 hours or 
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1-59 hours of college credit in regard to their 
reading comprehension scores. 

Ho 2 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hour or 1- 
59 hours of college credit in regard to their 
state licensing scores. 

Ho 3 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 of college credit in regard to their civil 
service scores. 

Ho 4 : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 hours of college credit in regard to their 
academic average scores. 

Ho s : There is no statistically significant difference 

in the scores of cadets with no military service 
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and at least 60 hours of college credit and cadets 



who have military service with either 0 hours or 
1-59 hours of college credit in regard to their 
driving skill average scores. 

Ho s : There is no statistically significant difference 

in the scores of cadets with no military service 
and at least 60 hours of college credit and cadets 
who have military service with either 0 hours or 
1-59 hours of college credit in regard to their 
firearms skill average scores. 



Sample 

The original sample for the investigation had 355 
cadets before delimitations and a useable N = 273 afterward. 
The original sample of 355 had 82 individuals who were 
delimited because they were: (a) military and more than 60 

college hours and could have entered under either policy, 

(b) previously certified officers and did not take all 
tests, or (c) terminated from the academy and may not have 
taken all tests. This left an applicable sample of 273 
consisting of 159 cadets who had sixty hours or more college 
credit and no military service. The mean number of college 
hours for this group was 112 semester credits. There are 50 
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cadets who had prior military service and between 1 and 59 
hours of college credit. The mean number of hours for this 
group was 26 semester credits. Finally, the investigation 
had 64 cadets who had military service and 0 college hours. 

Demographics 

All of the members within this sample were admitted to 
the Houston Police Academy based on their military service 
and/or having at least sixty hours of college credit. The 
original sample of 355 individuals was comprised of a mixed 
group of males and females from a diverse range of race and 
ethnicity. The sex and race/ethnicity breakdown of cadets in 
the original sample of 355 included: 290 males (82%) and 65 
females (18%) ; of those cadets 163 (46%) are White, 86 (24%) 

Black, 84 (23.5%) Hispanic, 20 (6%) Asians, and 2 (.5%) 

Pacific Islanders. The age range for the sample is between 
twenty-one to thirty-five years old as dictated by police 
department policy. Also according to policy all participants 
are in good health with their weight in proportion to their 
height (HPD/Recruiting, 1994) . 

Finally, it should be pointed out that the original 
sample of 355 was reduced to the actual sample of 273 
because some of the cadets fell into the following 
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categories: (a) military and more than 60 college hours, and 

could have entered under either policy, (b) previously 
certified officers and did not take all tests, or (c) 
terminated from the academy and may not have taken all 
tests. The exact demographics of the 273 pulled from the 355 
is protected confidential information by the Houston Police 
Department and unavailable to the investigator. 

Analysis of Data 

The statistical test used in evaluating this research 
was a one-way analysis of variance (ANOVA) test (Ferguson 
and Takane, 1989) . This type of design enabled the 
investigator to focus on the three differing educational 
levels, simultaneously. The investigator computed the data 
on an SPSS 6.1 statistical program. 

The statistical information contained in the 
investigation was ratio data. The level of significance was 
set at the .05 level, which is usually recognized by social 
science as an acceptable level. By utilizing the ANOVA 
testing process, the investigator was able to determine (1) 
the strength between independent and dependent variables and 
(2) the strength among three independent variables. 




70 



Examin ation of Hypotheses: 



HOj : A one-way ANOVA was performed investigating the 

statistical difference between cadets who had (1) 
no military service but with sixty hours or more 
college credit, (2) military service and 0 hours 
of college credit, and (3) military service and 1- 
59 hours of college credit in regard to their 
reading comprehension test scores . 

The scores for the reading comprehension test were 
converted into a 100 point system to match the other scores 
within the investigation. The conversion divided the actual 
raw score by 30, then multiplied them by 100, which yielded 
a useable score. An example of the conversion process is as 
follows: J. Doe scores a "24" on the reading comprehension 
test. The investigator divided the 24 by 30, yielding a 
score of .08 x 100 = 80. The scores from all 273 
participants in the investigation were converted using this 
mathematical method. The minimum score on the examination 
was 50 while the maximum score was 100. 

The following findings were based on the cadets 
military/college experience and their converted scores on 
the reading comprehension test using a one-way ANOVA at the 
.05 significance level. The independent variable was the 



O 

ERIC 



71 



85 



cadets military/college status and the dependent variable 
was the cadets reading comprehension test score. 

As shown in Table 1, there was a statistically 
significant difference between the several groups on reading 
comprehension (F=12.20, df=2/270, p<.05). The investigator 
utilizied a post-hoc Scheffe significance test for 
statistical significance to determine where the greatest 
difference occurred. 

Table 1 

One-Way Analysis of Variance 

Summary for_Reading Comprehension Examination 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F- Ratio 


Between Groups 


2 


3654.9354 


1827.4677 


12.2049 


Within Groups 


270 


40427.7752 


149.7325 




Total 


272 


44082,7106 







Note : The difference between two means is significant if 
Mean (J) - Mean (I) = 8.6525 {Range} SQRT (l/N(I) + l/N(J)) 

with the following value (s) for range: 3.48. Mean scores are 
listed from low to high according to the evaluated groups. 
Group 1-No military service and 60+ college hours, Group 2- 
Military service and 0 college hours, and Group 3 -Military 



service and less than 59 college hours. 



Table 2 



Post-hoc Scheffe Test 

Reading Comprehension Mean Scores by Groups 



Groups 


1 » 


Mean Scores 


Group 


2 


67 . 5469 


Group 


3* 


73 . 5800 


Group 


1* 


76.4906 



Note : * Indicates statistically significant differences 
between the lowest scores and the other group (s) . The 
findings from Table 2 revealed that the mean scores Group 1- 
No military service and 60+ college hours was 76.49. This 
put Group 1 in the mid-range of the scale. Group 2 -Military 
service and 0 college hours were in the lowest range of the 
scale with a mean score of 67.54. And Group 3 -Military 
service and less than 59 college hours fell in the lower end 
of the mid-range scale between Groups 1 & 2 at 73.58. 
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Table 3 

Achievement Levels by Groups Based on 
Reading Comprehension Scores 





Group 1 


Group 2 


Group 3 


Excellent 


13 


1 


3 


Very Good 


67 


14 


16 


Satisfactory 


40 


12 


16 


Minimum 


39 


37 


15 


Group n 


159 


64 


50 



Note : Group 1-No military service and 60+ college hours, 
Group 2-Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed levels of achievement regarding the 
cadets reading comprehension score ranges are as follows: 
Excellent 93-100, Very Good 80-92, Satisfactory 70-79, and 
Minimum 50-69 (Phelps, 1997) . 
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Table 4 



gexcentage of Achievement . Levels bv Groups Based on 
R eading Comprehension Scores 





Group 1 


Group 2 


Group 3 


Excellent 


8 . 17 


1.56 


6 . 00 


Very Good 


42.14 


21 . 88 


32 . 00 


Satisfactory 


25.16 


18.75 


32 . 00 


Minimum 


24.53 


57 .81 


30 . 00 


Pet . by Group 


100% 


100% 


100% 


Note ; Group 1- 


-No military 


service and 


60+ college hours, 



Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed levels of achievement regarding the 
cadets reading comprehension score ranges are as follows: 
Excellent 93-100, Very Good 80-92, Satisfactory 70-79, and 
Minimum 50-69 (Phelps, 1997) . 
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Therefore, based on the statistical tests performed the 
investigator rejected the null hypothesis and found that 
there was. a statistically significant difference between 
Group 1 & Group 2 and Group 2 & Group 3. However, the 
investigator accepted the null hypothesis that there was not 
a statistically significant difference between Group 1 & 
Group 3 on reading comprehension. 

Ho 2 : A one-way ANOVA was performed investigating the 

statistical difference between cadets who have (1) 
no military service but with sixty hours or more 
college credit, (2) military service and 0 hours 
of college credit, and (3) military service and 1- 
59 hours of college credit in regard to their 
state licensing test scores. 

The following findings were based on the cadets 
military/college experience and their scores on the state 
licensing test using a one-way ANOVA at the .05 significance 
level. The independent variable was the cadets military or 
college status and the dependent variable is the cadets 
state licensing score. The lowest test score was 53 while 
the highest test score was 90. 

As shown in Table 5, there was a statistically 
significant difference between the several groups on state 
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licensing (F=3.49, df= 2/270, p<.05). The investigator 
utilized a post-hoc Scheffe significance test for 
statistical significance to determine where the greatest 
difference occurred. 

Table 5 

One-Wav Analysis_of Variance 

Summary for State Licensing Examination 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F-Ratio 


Between Groups 


2 


314.4930 


157.2465 


3.4927 


Within Groups 


270 


12155.6462 


45.0209 




Total 


272 


12470 . 1392 







Note : The difference between two means is significant if 
Mean (J) - Mean (I) = 4.7445 {Range} SQRT (1/N(I) + l/N(J)) 

with the following value (s) for range: 3.48. Mean scores are 
listed from low to high according to the evaluated groups. 
Group 1-No Military service and 60+ College hours, Group 2- 
Military service and 0 college hours, and Group 3 -Military 
service and less than 59 college hours. 
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Table 6 



Eosfcdb.QC Scheffe Test 

.State Licensing Mean Scores by Groups 



Groups 




Mean Scores 


Group 


2 


72 . 9375 


Group 


3 


75 . 1000 


Group 


1* 


75.5472 



Note : * Indicates statistically significant differences 
between group (s) . The findings from Table 6 revealed that 
the mean score of cadets with no military service and 60 or 
more college hours was 75.5472. This placed Group 1 in the 
upper end of the Satisfactory scale. Cadets in Group 2 with 
military service and 0 college hours had the lowest mean 
score of 72.9375. Group 2 was in the lower part of the 
Satisfactory scale. Cadets in Group 3 with military service 
and less than 59 college hours, fell in between Group 1 & 2 
in the Satisfactory scale with a mean score of 75.1000. 
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Table 7 



Achievement Levels by Groups Based on 
£bat_e Licensing Scores 





Group 1 


Group 2 


Group 3 


Excellent 


4 


5 


1 


Very Good 


76 


17 


21 


Satisfactory 


55 


22 


19 


Failure 


24 


20 


9 


Group n 


159 


64 


50 



Note ; Group 1-No military service and 60+ college hours, 
Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed levels of achievement regarding the 
cadets state licensing examination scores are as follows: 
Excellent 87-100, Very Good 77-86, Satisfactory 70-76, and 
Failure 0-69 (Sander, 1997). 
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Table 8 

E gxs . entaqe of A ch ievement Levels bv Groups Based on 
L icensing Scores 





Group 1 


Group 2 


Group 3 


Excellent 


2.52 


7.81 


2 . 00 


Very Good 


47.80 


26 . 56 


42 . 00 


Satisfactory 


34 . 59 


34.38 


38 . 00 


Failure 


15.09 


31.25 


18 . 00 


Pet . by Group 


100% 


100% 


100% 


Note : Group 1- 


•No military 


service and 60+ 


college hours, 



Group 2-Military service and no college hours and. Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed levels of achievement regarding the 
cadets state licensing scores are as follows: Excellent 87- 
100, Very Good 77-86, Satisfactory 70-76, and Failure 0-69 
(Sander, 1997) . 
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Therefore, based on the statistical tests performed the 
investigator rejected the null hypothesis and found that 
there was a statistically significant difference between 
Group 1 & Group 2. However, the investigator accepted the 
null hypothesis that there was not a statically significant 
difference between Group 2 & Group 3 or Group 1 & Group 3 on 
state licensing score. 

Ho 3 : A one-way ANOVA was performed investigating the 

statistical difference between cadets who have (1) 
no military service but with sixty hours or more 
college credit, (2) military service and 0 hours 
of college credit, and (3) military service and 1- 
59 hours of college credit in regard to their 
civil service test scores. The scores for the 
civil service test were converted into a 100 point 
system to match the other scores within the 
investigation . 

The conversion subtracted five bonus points given to 
cadets with military service, which yielded a useable score. 
An example of the conversion process follows: Jane Doe, a 
military veteran scored an 80 on the civil service test, her 
grade became an 85 with the bonus points. The investigator 
took the posted score of (85 - 5 = 80) . The 80 was then 



placed in the study with the other sample participants. The 
scores from all 114 military veterans in the investigation 
were converted using this mathematical method. The lowest 
test score was 72 while the highest test score of any cadet 
was 98. 

The following findings are based on the cadets 
military/college experience and their scores on the civil 
service test using a one-way ANOVA at the .05 level of 
significance. The independent variable was the cadets 
military/college status which are subdivided into three 
separate groups and the dependent variable was the civil 
service score. 

As shown in Table 9, there was a statistically 
significant difference between the several groups on the 
civil service test (F = 6.87, df = 2/270, p <.05). The 
investigator utilized a post-hoc Scheffe significance test 
for statistical significance to determine where the greatest 
difference occurred. 
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Table 9 



Qne-W av Analysis of Variance 
Smumab v for Civil Service Examination 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F-Ratio 


Between Groups 


2 


325.2591 


162 .6295 


6.8677 


Within Groups 


270 


6393.6494 


23 .6802 




Total 


272 


6718.9084 







Nofcgj. The difference between two means is significant if 
Mean (J) - Mean (I) = 3.4409 {Range} SQRT (1/N(I) + l/N(J)) 
with the following value (s) for range: 3.48. Mean scores are 
listed from low to high according to the evaluated groups. 
Group 1-No Military service and 60+ College hours, Group 2- 
Military service and 0 college hours, and Group 3 -Military 
service and less than 59 College hours. 
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Table 10 



£oa£^hoc Scheffe Test 

£1 y 11 Service Mean Scores by Group s 



Groups 



Mean Scores 



Group 2 85.3125 

Group 3 87.0000 

Group 1* 87.9748 

MQ£_e_L * Indicates significant differences between the lowest 
scores and the other group (s) . The findings from Table 10 
revealed that the mean scores of Group 1, cadets with no 
military service and 60 or more college hours was 87.9748. 
This placed Group 1 in the upper portion of the Very Good 
scale. Group 2, cadets with military service and 0 college 

hours had the lowest mean score of 85.3125. This placed 
Group 2 in the mid-range of the Very Good scale. And Group 
3, cadets with military service and less than 59 college 
hours fell in between Group 1 & 2 with a mean score of 
87.000. This placed Group 3 in between the means of Group 1 
and Group 3 in the Very Good scale slightly below Group 1. 
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Table 11 



&daj ^yem£TLtL Levels by Groups Based on 
Civil Service Scores 





Group 1 


Group 2 


Group 3 


Excellent 


70 


13 


19 


Very Good 


83 


45 


25 


Satisfactory 


6 


6 


6 


Failure 


0 


0 


0 


Group n 


159 


64 


50 



Group 1 -No military service and 60+ college hours. 
Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed achievement levels regarding the 
civil service score ranges are as follows: Excellent 90-100, 
Very Good 80-89, Satisfactory 70-79, and Failure 0-69. 
Failing the civil service examination results in an 
automatic cadet termination, there are no re-tests (Houston 
Police Academy, 1994) . 
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Table 12 



ta.qe of Achievement Levels bv Groups Baspd nn 
gjvll Service Scores 





Group 1 


Group 2 


Group 3 




Excellent 


44 . 03 


20.31 


38 . 00 




Very Good 


52.20 


70.31 


50 . 00 




Satisfactory 


3.77 


9.38 


12 . 00 




Failure 


0 


0 


0 




Pet . by Group 


100% 


100% 


100% 





Motb ; Group 1-No military service and 60+ college hours, 
Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The listed 
achievement levels regarding the civil service score ranges 
are as follows: Excellent 90-100, Very Good 80-89, 
Satisfactory 70-79, and Failure 0-69. Failing the civil 
service examination results in an automatic termination of a 
cadet, there are no re- tests (Houston Police Academy, 1994) 
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Therefore, based on the statistical tests performed the 
investigator rejected the null hypothesis and found that 
there was a statistically significant difference between 
Group 1 & Group 2. However, the investigator must accept 
the null hypothesis that there was not a statistically 
significant difference between Group 2 Sc Group 3 or Group 1 
Sc Group 3 on civil service scores. 

Ho 4 : A one-way ANOVA was performed investigating the 

statistical difference between cadets who have (1) 
no military service but with sixty hours or more 
college credit, (2) military service and 0 hours 
of college credit, and (3) military service and 1- 
59 hours of college credit in regard to their 
academic average scores. 

The following findings are based on the cadets 
military/college experience and their academic average 
scores using a one-way ANOVA at the .05 significance level. 
The independent variable was the cadets military/college 
status and the dependent variable was the academic average 
scores. The lowest average score was 74 while the highest 
average score was 98. 

As shown in Table 13, there was a statistically 
significant difference between the several groups on 
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academic averages (F=5.99, df= 2/270, p<.05). The 
investigator utilized a post-hoc Scheffe significance test 
for statistical significance to determine where the greatest 
difference occurred. 

Table 13 

O ne-Way Analysis of Variance 
.Summary for Ac ademic Averages 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F-Ratio 


Between Groups 


2 


275.9854 


137 . 9927 


5.9938 


Within Groups 


270 


6216.0659 


23 . 0225 




Total 


272 


6492.0513 







Note : The difference between two means is significant if 
Mean (J) - Mean (I) = 3.3928 {Range} SQRT (1/N(I) + l/N(J)) 
with the following value (s) for range: 3.48. Mean scores 
from low to high list the evaluated groups. Group 1-No 
military service and 60+ college hours, Group 2 -Military 
service and 0 college hours, and Group 3 -Military service 
and less than 59 college hours. 
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Table 14 



.Eosl^-hoc Sheffe Test 

Academic , Average Mean Scores bv Groups 



Groups : 


Mean Scores 


Group 2 


84 . 7188 


Group 3 


86.1800 


Group 1 * 


87.1635 



Note ; * Indicates statistically significant differences 
between the lowest scores and the other group (s) . The 
findings from Table 14 revealed that the mean scores of 
Group 1, cadets with no military service and 60 or more 
college hours was 87.1635. This placed Group 1 in the upper 
portion of the Very Good scale. Group 2, cadets with 
military service and 0 college hours has the lowest mean 
score of 84.7188. Group 2 was in the mid-range of the Very 
Good scale. Group 3, cadets with military service and less 
than 59 college hours were in between Group 1 & 2 with a 
mean score of 86.1800, slightly less than Group 1. 
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Table 15 



Achievement Levels bv Groups Based on 
Academic Average Scores 





Group 1 


Group 2 


Group 3 


Excellent 


55 


12 


15 


Very Good 


93 


42 


29 


Satisfactory 


11 


10 


6 


Failure 


0 


0 


0 


Group n 


159 


64 


50 


Note : Group 1 


-No military 


service and 


60+ college hours, 



Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The listed 
achievement levels for academic average score ranges are as 
follows: Excellent 90-100, Very Good 80-89, Satisfactory 70- 
79, and Failure 0-69. A cadet must have an overall academic 
average of 70 percent or greater to graduate from the police 
academy (Houston Police Academy, 1994) . 
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Table 16 



Eg_£ggntaqe_Qf Achievem ent Levels bv Groups Based on 
Academic Average Scores 





Group 1 


Group 2 


Group 3 


Excellent 


34.59 


18.75 


30 . 00 


Very Good 


58.49 


65 . 63 


58 . 00 


Satisfactory 


6 . 92 


15 . 62 


12 . 00 


Failure 


0 


0 


0 


Pet . by Group 


100% 


100% 


100% 


Note: Group !• 


-No military 


service and 60+ 


college hours, 



Group 2-Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The listed 
achievement levels for academic average score ranges are as 
follows: Excellent 90-100, Very Good 80-89, Satisfactory 70- 
79, and Failure 0-69. A cadet must have an overall academic 
average of 70 percent or greater to graduate from the police 
academy (Houston Police Academy, 1994) . 
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Therefore, based on the statistical tests performed the 
investigator rejected the null hypothesis and state that 
there was a statistically significant difference between 
Group 1 & Group 2. However, the investigator accepted the 
null hypothesis that there was not a statistically 
significant difference between Group 2 Sc Group 3 or Group 1 
Sc Group 3 on academic average scores . 

Ho 5 : A one-way ANOVA was performed investigating the 

statistical difference between cadets who have (1) 
no military service but with sixty hours or more 
college credit, (2) military service and 0 hours 
of college credit, and (3) military service and 1- 
59 hours of college credit in regard to their 
driving skill average scores. 

The following findings are based on the cadets 
military/college experience and their driving skill average 
scores using a one-way ANOVA at the .05 significance level. 
The independent variable was the cadets military/college 
status and the dependent variable was the driving skill 
average scores. The lowest average score was 54 while the 
highest average score was 97. 

As shown in Table 17, there was not a statistically 
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significant difference between the several groups on driving 
skill performance (F=1.04, df= 2/270, p>.05). The 
investigator utilized a post-hoc Scheffe significance test 
for statistical significance to determine where the greatest 
difference occurred. 

Table 17 

Qne- Wav Analysis of Variance 
Summary for Driving Skills 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F-Ratio 


Between Groups 


2 


113.3103 


56.6552 


1.0422 


Within Groups 


270 


14678.0743 


54.3632 




Total 


272 


14791.3846 







Note : The difference between two means is significant if 
Mean (J) - Mean (I) = 5.2136 {Range} SQRT (l/N(I) + 1/N(J)) 
with the following value (s) for range: 3.48. Mean scores are 
listed from low to high according to the evaluated groups. 
Group 1-No military service and 60+ college hours, Group 2- 
Military service and 0 college hours, and Group 3-Military 
service and less than 59 college hours. 
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Table 18 



.Post -hoc Scheffe Test 

Enivln q Skill Average Mean Scores by Groups 



Groups : 



Mean Scores 



Group 3 



85 . 1800 



Group 1 



84 . 0943 



Group 2 



83 . 1719 



Nolle ; The SPSS 6.1 statistical program did not find any 
statistical difference between any of the three groups at 
the .05 level. The findings reveal that Group 3 cadets who 
have military service and less than 59 college hours had the 
largest mean score at 85.1800. This places Group 3 in the 
mid-portion of the Very Good scale. Group 1, cadets with no 
military service and 60 or more college had the second 
highest mean score at 84.0943. Group 1 was also located in 
the mid-portion of the Very Good scale. And Group 2, cadets 
with military service and 0 college hours had the lowest 
mean score of 83.1719. This group like the other two groups 
was also located in the mid-portion of the Very Good scale. 
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Table 19 



Achi evement Lev£lg_by_Groups Based on 
DrivincLSkil_L_Averaqe Scores 



Group 1 


Group 2 


Group 3 


Excellent 


38 


14 


16 


Very Good 


79 


29 


23 


Satisfactory 


39 


19 


10 


Unsatisfactory 


3 


2 


1 


Group n 


159 


64 


50 



Note ; Group 1-No military service and 60+ college hours. 
Group 2-Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The listed 
achievement levels for driving skills average score ranges 
are as follows: Excellent 90-100, Very Good 80-89, 
Satisfactory 70-79, and Unsatisfactory 0-69. A cadet with an 
average score of below 70 percent must remediate their 
driving skill average to at least 70 percent in order to 
graduate (Houston Police Academy, 1994) . 
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Table 20 



Percent age of Achievement Levels by Groups Based on 
Driving Skill Average Scores 



Group 1 


Group 2 


Group 3 


Excellent 


23 . 90 


21 . 87 


32 . 00 


Very Good 


49.69 


45 .31 


46 . 00 


Satisfactory 


24.53 


29.69 


20 . 00 


Unsatisfactory 


1 . 88 


3 . 13 


2 . 00 


Pet . by Group 


100% 


100% 


100% 



Note : Group 1-No military service and 60+ college hours, 
Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The listed 
achievement levels for driving skill average score ranges 
are as follows: Excellent 90-100, Very Good 80-89, 
Satisfactory 70-79, and Unsatisfactory 0-69 (Houston Police 
Academy, 1994) . 
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Therefore, based on the three differing statistical 
tests performed the investigator accepted the null 
hypothesis and found that there was not a statistically 
significant difference between Group 1 & Group 2, Group 2 & 
Group 3, or Group 1 & 3 in relation to driving skill average 
scores . 

Ho 6 : A one-way ANOVA was performed investigating the 

statistical difference between cadets who have (1) 
no military service but with sixty hours or more 
college credit, (2) military service and 0 hours 
of college credit, and (3) military service and 1- 
59 hours of college credit in regard to their 
firearms skill average scores. 

The following findings are based on the cadets 
military/college experience and their firearms skill average 
scores using a one-way ANOVA at the .05 significance level. 
The independent variable was the cadets military/college 
status and the dependent variable was the firearms skill 
average scores. The lowest average score was 48 while the 
highest average score was 98 . 

As shown in Table 21, there was a statistically 
significant difference between the several groups on 



97 



ERIC 




firearms skills performance (F=3.81, df= 2/270, p<.05). The 
investigator utilized a post-hoc Scheffe significance test 
for statistical significance to determine where the greatest 
difference occurred. 

Table 21 

Qn, e-Wav Analysis of Variance 
Summary for Firearms_J5kills 



Source 


D.F. 


Sum of Squares 


Mean Squares 


F-Ratio 


Between Groups 


2 


496.4850 


248.2425 


3.8148 


Within Groups 


270 


17569.7421 


65.0731 




Total 


272 


18066.2271 







Nate.; The difference between two means is significant if 
Mean (J) - Mean (I) = 5.7041 {Range} SQRT (l/N(I) + l/N(J)) 
with the following value (s) for range: 3.48. Mean scores are 
listed from low to high according to the evaluated groups. 
Group 1-No Military service and 60+ college hours, Group 2- 
Military service and 0 college hours, and Group 3 -Military 
service and less than 59 college hours. 
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Table 22 



Ea st-hoc Scheffe Test 

El rearm s Average Skills Mean Scores bv Groups 



Groups 


Mean Scores 


Group 1 


84 . 6038 


Group 2 


86 . 0156 


Group 3* 


88 . 1600 



Nofc e ; * Indicates statistical significance between the 
lowest scores and the other group (s). The findings revealed 
that Group 3, cadets who had military service and less than 
59 college hours had the largest mean score of 88.1600. This 
placed Group 3 in the upper portion of the Very Good scale. 
Group 2, cadets with military service and 0 college hours 
had the next highest mean score of 86.0156. Group 2 fell in 
the mid-portion of the Very Good scale. And Group 1, cadets 
with no military service and 60 or more college had the 
lowest mean at 84.6038. However, Group 1 mean scores were 
still in the Very Good scale. 
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Table 23 



AgM_evemeiib Levels by Groups Based on 
Firearms Skill Average Scores 



Group 1 


Group 2 


Group 3 


Excellent 


51 


24 


27 


Very Good 


78 


29 


17 


Satisfactory 


19 


9 


6 


Unsatisfactory 


11 


2 


0 


Group n 


159 


64 


50 



Note ; Group 1-No military service and 60+ college hours, 



Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed achievement levels regarding the 
firearms skill average score ranges are as follows: 
Excellent 90-100, Very Good 80-89, Satisfactory 70-79, and 
Failure 0-69. Failure to achieve a passing score by a cadet 
results in a recommendation of termination from the police 
academy (Houston Police Academy, 1994) . 
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Table 24 



P ercentage of Achieveme n t_Levels bv Groups Based on 
.Fir earms Skill Average _Scores 





Group 1 


Group 2 


Group 3 


Excellent 


32 . 08 


37.50 


54 . 00 


Very Good 


49.05 


45.31 


34 . 00 


Satisfactory 


11 . 95 


14 . 06 


12 . 00 


Failure 


6 . 92 


3 . 13 


0 . 00 


Pet . by Group 


100% 


100% 


100% 



MaJte ; Group 1-No military service and 60+ college hours, 
Group 2 -Military service and no college hours and, Group 3- 
Military service and less than 59 college hours. The three 
cadet groups were placed into four differing levels of 
achievement. The listed achievement levels regarding the 
firearms skill average score ranges are as follows: 
Excellent 90-100, Very Good 80-89, Satisfactory 70-79, and 
Failure 0-69. Failure to achieve a passing score by a cadet 
results in a recommendation of termination from the police 
academy (Houston Police Academy, 1994) . 
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Therefore, based on the statistical tests performed the 
investigator rejected the null hypothesis and found that 
there was a statistically significant difference between 
Group 3 Sc Group 1. However, the investigator accepted the 
null hypothesis and stated that there is not a statistically 
significant difference between Group 2 Sc Group 3 or Group 2 
Sc Group 1 in relation to firearms skill average scores. 
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SUMMARY, FINDINGS, DISCUSSION, CONCLUSIONS, 
AND RECOMMENDATIONS 



Summary 

The Houston Police Department has always been 
considered a leader in police training in the State of 
Texas. In fact, the Houston Police Department has graduated 
173 classes since Cadet Class #1 graduated over fifty years 
ago in April 1948. This is a significant period of time 
because state legislated basic training did not occur until 
September 1970. It is with that spirit that the Houston 
Police Department has sought to recruit and train willing 
individuals to become police officers for the City of 
Houston. 

This research sought to determine if there was a 
significance difference on performance levels between cadets 
who had been admitted to the Houston Police Academy either 
on their college experience or their military service. The 



results have shown that there was a statistically 
significant difference in the cadets performance on their 
reading comprehension scores, state licensing scores, civil 
service scores, academic average scores, and firearms skill 
average scores. Yet, only nine cadets were terminated in the 
five classes studied for failure to pass minimal academic or 
skill areas within the police academy. Of those nine cadets, 
five had the college requirements and four were military 
veterans. The remaining 273 individuals were not eliminated 
from the investigation and successfully graduated from the 
Houston Police Academy between 1992 and 1996. 

The research also revealed that there was not a 
statistically significant difference between any of the 
groups in relation to their driving skill average scores. 
This can probably be best explained that all applicants must 
have a driver's license before they become cadets in the 
Houston Police Academy. Another reason was that the driving 
skill standards taught at the police academy over the six- 
month training are unique, which brought them up to a 
similar level (O'Keefe, 1989). 

The investigation was carried out using ratio data and 
statistically evaluated using a one-way analysis of variance 
(ANOVA) test. By utilizing the ANOVA testing process the 
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investigator was able to determine (1) strength between 
independent and dependent variables and (2) strength among 
three independent variables. 

The significance level for the investigation was set at the 
.05 level. The ANOVA test allows the investigator to examine 
how much the independent variables affect these dependent 
variables individually and between the defined groups. The 
sample n=273 was taken from five classes, one for each year 
between 1992 and 1996. 

Findings 

The investigator followed in general the established 
methodology of Kerlinger (1986) and Borg and Gall 1996) in 
conducting this research. Therefore, the research findings 
should be comparatively accurate and will generalize to a 
larger population with caution. The entire population 
included all of the cadets between 1992 and 1996 who had 
either sixty semester hours of college and no military 
service or had military service and less than sixty hours of 
college semester hours. The following statements were made 
regarding each of the six investigated hypotheses in the 
dissertation. 
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Based on the statistical tests performed the 

investigator rejected the null hypothesis and 
found that there was a statistically significant 
difference on reading comprehension scores between 
cadets who had no military and 60 or more hours of 
college and cadets who had military and 0 hours of 
college. This finding was also true with cadets 
who had military and 0 hours of college and cadets 
who had military and 1-59 hours of college. 
However, the investigator accepted the null 
hypothesis that there is not a statistically 
significant difference between cadets who had no 
military and 60 or more hours of college and 
cadets who had military and 1-59 hours of college 
in regard to reading comprehension scores. 

Based on the statistical tests performed the 

investigator rejected the null hypothesis and 
found that there was a statistically significant 
difference between cadets who had no military and 
60 or more hours of college and cadets who had 
military and 0 hours of college in regard to state 



licensing scores. However, the investigator 
accepted the null hypothesis that there was not a 
statistically significant difference between 
cadets who had military and 0 college hours and 
cadets who had military and 1-59 college hours in 
regard to state licensing scores. Additionally, 
the investigator accepted the null hypothesis that 
there was not a statistically significant 
difference between cadets who had no military and 
60 or more college hours and cadets who had 
military and 1-59 college hours in regard to state 
licensing scores. 

Ho 3 : Based on the statistical tests performed the 

investigator rejected the null hypothesis and 
found that there was a statistically significant 
difference between cadets who had no military and 
60 or more hours of college and cadets who had 
military and 0 hours of college in regard to civil 
service scores. However, the investigator accepted 
the null hypothesis that there was not a 
statistically significant difference between 
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cadets who had military and 0 college hours and 
cadets who had military and 1-59 college hours in 
regard to state licensing scores. Additionally, 
the investigator accepted the null hypothesis that 
there was not a statistically significant 
^iffc^cnce between cadets who had no military and 
60 or more college hours and cadets who had 
military and 1-59 college hours in regard to civil 
service scores . 

Ho 4 : Based on the statistical tests performed the 

investigator rejected the null hypothesis and 
found that there was a statistically significant 
difference between cadets who had no military and 
60 or more hours of college and cadets who had 
military and 0 hours of college in regard to 
academic average scores. However, the investigator 
accepted the null hypothesis that there was not a 
statistically significant difference between 
cadets who had military and 0 college hours and 
cadets who had military and 1-59 college hours in 
regard to academic average scores. Additionally, 
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the investigator accepted the null hypothesis that 



there was not a statistically significant 
difference between cadets who had no military and 
60 or more college hours and cadets who had 
military and 1-59 college hours in regard to 
academic average scores. 



Ho 5 : Based on the statistical tests performed the 

investigator accepted the null hypothesis and 
found that there was not a statistically 
significance difference between any of the three 
groups investigated. These groups included cadets 
who had no military service and 60 or more college 
hours, cadets who had military and 0 college 
hours, and cadets who had military and 1-59 
college hours. 

Ho 6 : Based on the statistical tests performed the 

investigator rejected the null hypothesis and 
found that there was a statistically significant 
difference between cadets who had military and 1- 
59 college hours and cadets who had no military 




109 



123 



and 60 or more college hours in regard to firearms 
skill average scores. However, the investigator 
accepted the null hypothesis and found that there 
was not a statistically significant difference 
between cadets with military and 0 college hours 
and cadets with military and 1-59 college hours in 
regard to firearms skill scores. Additionally, the 
investigator accepted the null hypothesis that 
there was not a statistically significant 
difference between cadets who had no military and 
60 or more college hours and cadets who had 
military and 0 college hours in regard to firearms 
skill scores. 

Finally, the investigator has attempted to present the 
research in a non- judgmental context of letting the data and 
statistical analysis speak for itself. The data indicate 
that there are areas of statistically significant 
differences; however, the failure rate is fairly equal. It 
was pointed out earlier in this chapter that only nine 
cadets were terminated for academic reasons, among them five 
cadets admitted on their academic experience and four cadets 
are military veterans. 
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Discussion 



The premise of the investigation was to seek and/or 
verify beliefs regarding the exemption policy by the City of 
Houston as to whether or not there are statistically 
significant differences between Houston Police cadets who 
were admitted to the police academy via the military waiver. 
In the discussion phase, the investigator supported the 
findings with literature in regard to each of the 
hypotheses . 

In Hypothesis One, the investigator rejected the null 
hypothesis and found that there was a statistically 
significant difference on reading comprehension scores 
between Group 1 cadets who had no military and 60 or more 
hours of college and Group 2 cadets who had military and 0 
hours of college. This finding was also true with Group 2 
cadets who had military and 0 hours of college and Group 3 
cadets who had military and 1-59 hours of college. However, 
the investigator accepted the null hypothesis that there is 
not a statistically significant difference between Group 1 
cadets who had no military and 60 or more hours of college 
and Group 3 cadets who had military and 1-59 hours of 
college in regard to reading comprehension scores. 

This hypothesis had the greatest of the disparities, 
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8.94370 mean score points separated Group 2 cadets who had 
military and 0 college hours and Group 1 cadets who had no 
military and 60 or more college hours. According to Campa 
(1993) the reading comprehension scores are the strongest 
predictor of how well a cadet will do in the police academy. 
This investigator validates Campa' s dissertation hypothesis 
and supports his work in the area of reading comprehension. 
Group 3 cadets who had military and 1-59 college hours fell 
in between the other two groups . 

In Hypothesis Two, the investigator rejected the null 
hypothesis and found that there was a statistically 
significant difference between Group 1 cadets who had no 
military and 60 or more hours of college and Group 2 cadets 
who had military and 0 hours of college in regard to state 
licensing scores. However, the investigator accepted the 
null hypothesis that there was not a statistically 
significant difference between Group 2 cadets who had 
military and 0 college hours and Group 3 cadets who had 
military and 1-59 college hours in regard to state licensing 
scores. Additionally, the investigator accepted the null 
hypothesis that there was not a statistically significant 
difference between Group 1 cadets who had no military and 60 
or more college hours and Group 3 cadets who had military 
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and 1-59 college hours in regard to state licensing scores. 

This hypothesis presented a disparity of 2.6097 mean 
score points which gave a .05 statistically significant 
difference between Group 2 cadets who had military and 0 
college hours and Group 1 cadets who had no military and 60 
or more college hours. This hypothesis had the fourth 
largest disparity between the highest and lowest groups. 

The significant level between those with higher 
education and those with military alone supports Adams 
(1998) findings. Adams found that while reading 
comprehension scores is a stronger indicator of scores on 
the state licensing test that the amount of higher education 
a cadet had also plays a critical role. 

In Hypothesis Three, the investigator rejected the null 
hypothesis and found that there was a statistically 
significant difference between Group 1 cadets who had no 
military and 60 or more hours of college and Group 2 cadets 
who had military and 0 hours of college in regard to civil 
service scores. However, the investigator accepted the null 
hypothesis that there was not a statistically significant 
difference between Group 2 cadets who had military and 0 
college hours and Group 3 cadets who had military and 1-59 



college hours in regard to state licensing scores. In 



addition, the investigator accepted the null hypothesis that 



there was not a statistically significant difference between 
Group 1 cadets who had no military and 60 or more college 
hours and Group 3 cadets who had military and 1-59 college 
hours in regard to civil service scores. 

This hypothesis presented a disparity of 2.6623 mean 
score points which gave a .05 statistically significant 
difference between Group 2 cadets who had military and 0 
college hours and Group 1 cadets who had no military and 60 
or more college hours. This hypothesis had the third largest 
disparity between the highest and lowest groups. These 
findings could be supported by the fact that the civil 
service test is given toward the end of the cadets training 
at the academy and all groups have prepared the same length 
of time, taken similar notes, heard the same lectures, and 
taken the same primary examinations. Other research could 
not be located that examined civil service examinations or 
scores, so the investigators findings must stand alone until 
they are replicated in a similar type of study. 

In Hypothesis Four, the investigator rejected the null 
hypothesis and found that there was a statistically 
significant difference between Group 1 cadets who had no 
military and 60 or more hours of college and Group 2 cadets 
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who had military and 0 hours of college in regard to 
academic average scores. However, the investigator accepted 
the null hypothesis that there was not a statistically 
significant difference between Group 2 cadets who had 
military and 0 college hours and Group 3 cadets who had 
military and 1-59 college hours in regard to academic 
average scores. Additionally, the investigator accepted the 
null hypothesis that there was not a statistically 
significant difference between Group 1 cadets who had no 
military and 60 or more college hours and Group 3 cadets who 
had military and 1-59 college hours in regard to academic 
average scores. 

This hypothesis presented a disparity of 2.4447 points 
which gave a .05 statistically significant difference 
between Group 2 cadets who had military and 0 college hours 
and Group 1 cadets who had no military and 60 or more 
college hours. This hypothesis had the fifth largest 
disparity between the highest and lowest groups. 

Oettmeier (1982) found a statistical correlation 
between a cadet's educational level and his/her academic 
scores. The findings of this investigation are consistent 
with Oettmeier' s statistical analysis and support his 
findings regarding educational levels and academic averages. 

115 



129 



In Hypothesis Five, the investigator accepted the null 
hypothesis and found that there was not a statistically 
significance difference between any of the three groups 
investigated. These groups included Group 1 cadets who had 
no military service and 60 or more college hours, Group 2 
cadets who had military and 0 college hours, and Group 3 
cadets who had military and 1-59 college hours. 

This hypothesis presented a disparity of 2.0081 points, 
which did not provide a statistically significant difference 
at the .05 level between any groups. Therefore, it has the 
least disparity between the groups. 

The findings could presumably be justified since one of 
the requirements to join the Houston Police Department is a 
valid driver's license. Another explanation may have been 
that the driving skills taught at the law enforcement 
academies are unique to law enforcement and not generally, 
used elsewhere. O'Keefe's (1989) dissertation supports the 
concept of a unique type of training that is required for 
police officers. In his findings, O'Keefe describes the 
unusual driving differences between a police officer who 
periodically needs to speed, run red lights, etc. to 
apprehend a suspect and a citizen who would rarely drive in 
that manner. 
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In Hypothesis Six, the investigator rejected the null 
hypothesis and found that there was a statistically 
significant difference between Group 3 cadets who had 
military and 1-59 college hours and Group 1 cadets who had 
no military and 60 or more college hours in regard to 
firearms skill average scores. However, the investigator 
accepted the null hypothesis and found that there was not a 
statistically significant difference between Group 2 cadets 
with military and 0 college hours and Group 3 cadets with 
military and 1-59 college hours in regard to firearms skill 
scores. Additionally, the investigator accepted the null 
hypothesis that there was not a statistically significant 
difference between Group 1 cadets who had no military and 60 
or more college hours and Group 2 cadets who had military 
and 0 college hours in regard to firearms skill scores. 

This hypothesis presented a disparity of 3.5562 mean 
score points which gave a .05 statistically significant 
difference between Group 3 cadets who had military and 1-59 
college hours and Group 1 cadets who had no military and 60 
or more college hours. This hypothesis had the second 
largest disparity between the highest and lowest groups. The 
findings supported Kindel ' s (1997) research that military 
veterans, particularly cadets who were military officers 
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and, therefore, had some hours of college are familiar and 
experienced with weapons and shoot well. 

Conclusions 

This investigation researched six hypotheses in 
relation to educational levels versus military service. The 
investigation measured the performance of certain critical 
policing tasks by cadets. Based on the findings of this 
investigation, the following conclusions were drawn. 

1. It was concluded that cadets without military service 
and 60 or more hours of college performed better than 
cadets with military service and no college when reading 
comprehension scores were examined. Similarly, cadets 
without military service and 60 or more hours of college 
performed better than cadets with military service and 
59 or less college hours in reading comprehension 
scores . 

2. As to state licensing scores, it can be concluded that 
cadets without military service and 60 or more semester 
hours of college performed better than cadets with 
military service and no college. 

3. The investigator concluded that in terms of civil 
service scores that cadets without military service and 

118 



132 



60 or more semester hours of college performed better 



than cadets with military service and no college. 

4. Regarding academic average scores, it was concluded that 
cadets without military service and 60 or more semester 
hours of college performed better than cadets with 
military service and no college. 

5. It can be concluded that the number of college hours or 
whether or not the cadet possesses prior military 
service does not affect driving skill average scores. 

6. In regards to firearms skill average scores, cadets with 
military service and 59 or less semester hours of 
college performed better than cadets with 60 or more 
hours of college and no military service. 

Recommendations 

This investigation endeavored to seek new knowledge in 
the field of law enforcement training. The information 
gleaned also assisted in the development in the body of 
research for this growing field. The aim of the 
investigation was to simply determine the statistical 
differences in the level of achievement between cadets who 
entered the police academy based on either their educational 
military experience. The specific recommendations that 
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or 



the investigator had are as follows: 



1. It is recommended that a higher education requirement be 
mandatory even for those with military service. The 
exact number of hours that should be required needs to 
be investigated through an independent study directed at 
researching semester hours as variables. While it is 
true military veterans without college graduated at a 
similar rate as those with college, they consistently 
scored lower throughout the academy academically. 

2. It is recommended that additional research be conducted 
in the area of law enforcement training. Specifically, 
further research should include new variables that might 
affect an individual level of performance, i.e. age, 
marital status, or discipline received. 

3. It is recommended that this study be replicated in other 
police departments, because it is only through research, 
debate, and evaluation that the field of law enforcement 
will progress in its attempt to become a professional 
occupation. 

4. It is suggested that follow up research be conducted two 
years after the cadets graduate from the academy. This 
information would extend the investigation into the 
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on 



various differences between the performance levels 
between those cadets who entered the academy based 
their educational credentials versus those who entered 
on the military service waiver. 
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CITY OF HOUSTON 

INTER OFFICE CORRESPONDENCE 



TO: C. O. Bradford 
Chief of Police 

via: R. E. Adams, Administration Manager 
Training Division 

M. D. Graham, Captain 
Training Division 



from: T. Johnson, Training Administrator 

Tr ainin g Division 

DATE: July 10, 1997 

subject: Dissertation Data Collection 



F. E. Yorek, Assistant Chief 
Professional Development Command 



J. L. Dotson, Assistant Chief 
Administrative Coordinator 



This correspondence is in reference to our conversation at Donna Blount’s retirement party 
concerning my dissertation. I have been given permission to begin the process to collect data 
by Dr. Lillian Poats, Chairperson of my dissertation committee. As part of that process, I 
need you to for mall y approve my data collection at the academy. 

The data that 1 will capture will include the following variables: 

Independent Data: 

Reading Comprehension Test Scores 
TCLEOSE Scores 
Civil Service Scores 
Academic Average Scores 
Driving Average Skill Scores 
Firearms Average Skill Scores 

Dependent Data: 

No Military Service & 60 College Honrs 
Military Service & 0 College Hours 
Military Service St 1-29 College Hours 
Military Service & 30-59 College Hours 

To protect the anonymity of the cadets no names will be captured during the research process. 
Additionally, all (5) cadet classes will be chosen at random from a five-year period beginning 
in 1992 and ending in 1996. 
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OFFICE OF TH 



C. O. Bradford 



- 2 - 



July 10, 1997 



It has been over five years since the department instituted the military waiver for entrance into 
the police academy. This dissertation will compare and contrast the two groups based on their 
achievement levels. 

Once I have completed my findings, I will forward them to your office for your inspection 
prior to publication. Your approval of this dissertation means a great deal to me and hopefully 
will make a contribution to the field of law enforcement. 



O 

ERIC 



Should you have any further questions regarding this matter, please feel free to contact me at 
281-230-2411. 




T. Johnson, Tr ainin g Administrator 
Training Division 




n <sr 

/> 



APPROVED 
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Major Jamas E. Kind®! (Rat. U.S. Army) 
H©us4©m Polio© Academy 
Civilian Supervisor 
Houston Polio® Department 
281 = 230=2300 



October 2, 1997 

Thomas A. Johnson 
Doctoral Student 
Texas Southern University 
Houston, Texas 

Dear Mr. Johnson: 

This correspondence is in reference to our conversation on September 30, 1997 
regarding how well cadets with military service compare to cadets who have no 
military service and sixty hours college credit. 

It is my belief, based on my military service, HPD service, and educational 
credentials (Masters Degree) that police cadets with sixty hours or more college 
credit hours will do guite a bit better on academic tests. On the other hand, 
cadets with military service should do much better on the skill’s portion of the 
academy, which includes firearms and drivers training. Finally, I suspect cadets 
who possess military service and a few hours of college will fall somewhere 
between the two extreme groups. 

Should you require any further information, please feel free to contact me. 
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Cadet Counselor 
Houston Police Academy 
281 - 230-2300 



Robbie Phelps , M.A., M.Ed. 



o 

ERIC 



October 9, 1997 

Tom Johnson 
Training Administrator 
Houston Police Academy 
17000 Aldine Westfield Rd. 

Houston, Texas 77073 

Dear Mr. Johnson: 

The Reading Comprehension Test (RCT) scores play a vital role in determining who can 
enter the Houston Police Academy as a police trainee. The current minimal RCT score 
to enter the academy has been validated and is set at 15. 

The RCT score is also a good indicator of how well the police cadet will perform 
academically. As per your request, l have divided the RCT scores into four levels of 
achievement based on my years of experience. 

1. Excellent : 28-30 

2. Very good: 24-27 

3. Satisfactory: 21-23 

4. Minimum: 15-20 

Should you have arty questions regarding this matter, please contact me. 



Sincerely, 




Robbie Phelps, Counselor 
Houston Police Academy 
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TEXAS 

COMMISSION ON LAW ENFORCEMENT 

o c. Jim Dorter OFFICER STANDARDS AND EDUCATION 

Executive Director 6330 U.S. Highway 290 East. Suito 200 Austin, Texas 78723 



October 3, 1997 



Phone:’ 512-450-0188 
Far 512-408-3863 



Mr. Tom Johnson 
Houston Police Academy 
17000 Aldine-Westfield 
Houston, Texas 77073 

Dear Mr. Johnson: 



This correspondence is in reference to our conversation at the Texas Commission on 
Law Enforcement, Training Coordinator's Workshop in San Antonio, Texas. I have 
broken the performance level of the Basic Peace Officer Licensing Examination into 
four distinct categories. The levels of achievement are as follows: 

® 87-100 Excellent 
© 77-86 Very Good 

e 70-76 Satisfactory 

• 0-69 Unsatisfactory 

The Peace Officer Licensing Examination is the validated method used to determine 
the basic knowledge level of an individual seeking a peace officer license in the State 
of Texas. The curriculum that must be taught in order to qualify to take the examination 
is a minimum of 560 hours, over a myriad of objectives and skills. 

If you have any further questions, please call. 



Sincerely, 




Director 

Examinations Division 
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U.S. Departmeat of Jostles 
Office of Justice Programs 
Bureau of Justice Statistics 









Law Enforcement: Management 
and Administrative Statistics, 1993 
Data for Individual State 
and Local Agencies 
with 100 or More Officers 



By Brian A. Reaves, PhJB. 

BIS Statistician 

and 

Pheny Z. Smith, PfeJD. 

BJS Statistician 
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Requatsmsnto for rtsw cfflcsf rccrudo 

Mntmum educGtronsl rcangrgrrtsnt 

A-yaar 2-yesr K^h 



County 


Name of aoency 


ooitega 






Soma 


school 

diploma 


Residency 

requirement 


Number at Ira in too hour* required 
Total Ctaaa Ftotd 


ALABAMA 


Etowah 


Gadsden Police 








X 


C 


460 


240 


240 


Houston 


Dothan Poises 








X 




1.350 


320 


1.040 


Jeffereon 


Jefferson County Sharif 








X 


C 


460 


460 


0 


Jefferson 


Birmingham Police 








X 


. 


1000 


720 


460 


Msdtson 


Huntsvitte Police 








X 


M 


1 .240 


760 


460 


Mobil* 


Mobile County SlredS 








X 


C 


GOO 


460 


320 


Mcbds 


Mobile Police 








X 


o 


1.120 


340 


460 


Montgomery 


Montgomery County Shsrff? 








X 


. 


sao 


240 


320 


Kwdgomsry 


Mont gomery Police 








X 


0 


720 


720 


0 


Tuac**ooea 

ALASKA 


Tuecetooea Pofee 








X 




1.192 


712 


460 


Anchonsga 


Anchorage Petit® 








X 




1.400 


640 


560 


ARIZONA 


Mtnoopa 


Marioopa County Sheriff 








X 




1.040 


340 


400 


Morioope 


Chandler Poboe 








X 




1.000 


520 


4©) 


Mtncopa 


Gtendele Police 








X 


. 


1.120 


340 


460 


Maricopa 


Mesa Pottos 








X 


3 


1.160 


340 


320 


Maricopa 


Phoenix Police 








X 


C 


920 


440 


460 


Mertoopa 


Sooftadate Pottos 






X 


. 


S 


920 


440 


460 


Martcope 


Temps Pottos 








X 


. 


1,000 


3©3 


320 


Pima 


Ptme County Sheriff 








X 


s 


1.160 


380 


4C0 


Pima 


Tucson Pciico 








X 


. 


1.160 


040 


520 


Pinal 


Pinal County Sheri!? 








X 


0 


440 


440 


0 


ARKANSAS 


Jefferson 


Pine Bluff Potto® 








X 


o 


3SO 


320 


60 


PulesJd 


PulasM County Sheriff 








X 




COO 


320 


460 


Putsald 


Uttie Rock Police 








X 


S 


1.120 


040 


460 


Putsslb 


North Lifts Rock Pottos 








X 


. 


1.330 


400 


CCO 


Sebastian 


Pori Snath Police 








X 


o 


630 


400 


460 


CALIFORNIA 


Aiamsda 


Atemeda County Sherd! 






. 


X 




1,409 


823 


520 


Alameda 


Berkeley Pottos 






X 


. 




1 .350 


CCO 


SCO 


Alameda 


Fremont Pottos 






. 


X 




1.7(H) 


ECO 


coo 


Alameda 


HBywtfrj 






. 


X 




1,040 


500 


460 


Alameda 


Oaktsnd Potlca 






. 


X 




740 


655 


35 


Contra Costa 


Centra Cotta Coursy Sheets 






. 


X 


0 


M0 


60 


4C0 


Contra Costa 


Concord Police 






X 


. 




320 


0 


320 


Contra Costa 


O Irhiner! (LJLa 

KICIWTIOnO rOBOm 






X 


. 




10)00 


760 


600 


El Dorado 


El Dorado Ccun*y Sher£7 






. 


X 




C40 


400 


240 


Fresno 


Frew* County Sheriff 






X 


. 




1,132 


872 


460 


Praeno 


Preano Pcttoo 






X 


. 




©30 


0 


eoo 


Kora 


Kara County Sherd! 








X 


■ C 


1.077 


917 


550 


Kcm 


BaterefleJd Pottos 








X 


o 


1.320 


040 


QCO 


lC3 Angsica 


Ua An^sisa CcaffOy SterCJ 








X 




043 


043 


0 


Loa Angetea 


ft . a Lilts rwi*A 

rra rCao 






X 


• 




1.400 


720 


GC0 


Lea Angstea 


Ewte^Pofice 








X 




020 


720 


200 


Los A ngotea 


Compton Potioa 








X 




000 


720 


72 


Lea Angles 


Culver Ctty Pottos 








X 




720 


720 


0 


Los Aitgstea 


Dcostsy Po'=ka 








X 




060 


429 


293 


Lo 3 Angsiw 


& Monte Pottos 








X 




1.383 


726 


640 


Lea Angaiea 


Gisnd*t* Police 








X 


0 


654 


100 


764 


Lee Angeles 


Inglewood Pottos 








X 




i.ceo 


60 


1,000 


Los Angeles 


Long Beech Pottos 








X 




2.000 


360 


1.200 


Lc 3 Angatea 


Ua Angeles Pottos 








X 




1.011 


971 


40 


Los Angolas 


Ua Angelas Airport Pottos 








X 




1.224 


624 


eoo 


Lcs Angatea 


Ua Angetes School Pottos 








X 




1.620 


730 


930 


Los Angeles 


Pg.T.Bdsna Polios 








X 




1,1 Ml 


700 


460 


Los Angeles 


Pomona Pottco 








X 




1 ,KJ0 


720 


660 


Los Angetes 


Sent* Monlc» Pottos 








X 




720 


423 


292 


Los Angotea 


Torrence Police 








X 




1.040 


340 


1000 


Las Angelas 


West Cowtna Pottos 






X 


. 




1,100 


COO 


500 


Msrtn 


Marin County Shsrtff 








X 




1.138 


353 


460 


Monterey 


Monterey County Sherd! 








X 




1.040 


560 ■ 


460 


Moresnsy 


Selina* Pottos 








X 




1207 


787 


460 
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County 


Name d agency 


cajjpormla (cont.) 


Ora no® 


Orang* County ShertT-Coronar 


Orange 


Anaheim Police 


Orange 


Brsa Patio* 


Orange 


Costa Mae* Poitoa 


Orange 


Fullerton Police 


Orange 


Garden Grove Police 


Orange 


Huntington Baseh Pottos 


Orange 


Irvine Potto* 


Oranga 


Newport Beach Pottos 


Orange 


Orange Poitoa 


Oranga 


Santa Ana PoSce 


Riverside 


Rrversida County Sherfff 


Rhraraid* 


Corona Police 


Riverside 


Rlveraid* Potto* 


Sacramento 


Sacramento County Sheriff 


Sacramento 


Sacramento Poitoe 


San Bernardino 


San Bamardmo County Sheriff 


San Bernardino 


Fontana Potto* 


San Bamardmo 


Ontario Polios 


San Bamardmo 


Ratio Poitoa 


San Bernardino 


San Bernardino Poitoa 


San Otago 


Sen Diego County Sheriff 


San Otago 


Chuta Vista Poitoa 


San Diego 


El Cajon Poitoe 


Son Otogo 


Eocsrtoirto Poitoa 


San Diego 


Ooeansto* Potto* 


San Otago 


San Otago Poitoa 


San Otago 


San Oiego Harbor Poitoe 


San Francisco 


San Francisco Potto* 


San Pranctsco 


Bay Are* Rapid Transit Poitoe 


San Francisco 


San Francisco Airport Pobce 


San Joaquin 


San Joaqum County ShardT 


Sen Joaqum 


3toc*ton Poitoa 


San Luts Obispo 


San Luis Obispo County Sheriff 


San Mateo 


San Mateo County Sherd? 


San Mateo 


Duly City Potto* 


Santa Barbara 


Santa Barbara County Sherd? 


Santa Barbara 


Santa Barbara Poitoa 


Santa Clara 


Santa Clara County Short?! 


Santa Clara 


San Joa* Potto* 


Santa Clara 


Santa Qara Poitoe 


Soma Clara 


Sunnyvale Potto* 


Santa Cruz 


Santa Cruz County Sheriff 


Solano 


Vottejo Potto* 


Sonoma 


Sonoma County Sheriff-Coroner 


Sonoma 


Santa Rosa Poitoa 


Stanislaus 


Stanislaus County Sheriff 


Stamstaus 


Ifexteto Poitoe 


Tutor* 


Tulare County Sheriff 


Ventura 


Ventura County Sheriff 


Ventura 


Osnsrd Poitoa 


Ventura 


— 4 -- ' t i-n — 

Stfn) VCiiSy KOriTO 


Venture 


Ventura Poitoe 


COLORADO 


Adams 


Atoms County Sheriff 


Adams 


Wcatminctor Police 


Arapahoe 


Arepshca County Sheriff 


Aropahoa 


Aurora Potto* 


Boulder 


Bouton Petto® 


Denver 


Daswsr Potto* 


E) Paso 


El Peso County Sheriff 


El Peso 


Cctorcdo Swings Potto* 


Jefferson 


Jeffaraon County Sheriff 


Jefferson 


Arvada Potto* 


Jefferson 


Lakewood Poitoe 


Lanmsj 


Lanmer County Sheriff 


Lan mar 


Fori Courts Poitoa 


Pushto 


Putbto Potto* 



Regmremsnta for r tsw offlcar rscniita 





Residency 


Number of 


training hour 


X 




aas 


800 


X 


• 


1,600 


930 


X 




1,320 


640 


X 


S 


1,320 


840 


X 


• 


1.363 


666 


X 


o 


5S0 


£0 


X 


• 


040 


0 


X 


• 


1.460 


640 


X 




1,300 


£20 


X 




1,430 


970 


X 


0 


1,526 


666 


X 


- 


1.420 


760 


X 


s 


1,340 


700 


X 


* 


600 


COO 


X 




661 


661 


- 


0 


1,760 


800 


X 


• 


1,000 


800 




• 


1.400 


680 


X 




320 


40 


X 


0 


1,360 


720 


X 




176 


176 


X 




1,120 


720 


X 


• 


944 


341 


X 


• 


1.420 


700 


X 


* 


1,600 


1,000 


X 




1,120 


640 


X 


o 


1.736 


936 


X 


• 


960 


560 


X 


M 


1,260 


COO 


• 


• 


1.440 


720 


X 


• 


1 ,360 


760 


X 


• 


1.760 


720 


X 


o 


1.896 


656 


X 


• 


— 


720 


X 


• 


1.296 


656 


X 


• 


1,260 


700 


X 


• 


1.156 


675 


X 


• 


1.323 


866 


X 


* 


1.380 


720 


• 


0 


1,400 


040 


* 


• 


560 


60 


• 


• 


1.166 


782 


X 


• 


1.300 


700 


X 


• 


869 


6 


X 


* 


1215 


633 


X 


0 


1280 


640 


X 


- 


1.040 


560 


X 




1,449 


seo 


X 


• 


CS1 


751 


X 


- 


1202 


022 


X 


• 


1.G00 


840 


X 


• 


— 


mm 


X 


' 


1,455 


coo 


X 


o 


400 


40 


• 




1.050 


520 


• 




622 


422 


X 




1,440 


£00 


• 




1,040 


SCO 


X 


M 


1.393 


1,033 


X 




3C0 


340 


X 




933 


375 


X 




781 


521 


- 




690 


400 


- 




1200 


660 


X 


c 


€00 


240 


• 




eso 


400 


* 




— 


— 
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Requir e m e nts lo* rtsw officer rscrurta 



Courtfy 


Hama of eneney 


4-yaar 

dcqres 


2-year 

deorsa 


COWM6CT1CUT 


Peijfted 


flrf rin ■nnrt [WU« 

ynoQ^pon nwo® 






FsirtWd 


Danbury Potio* 






FatrfMd 


Greenwich Poiioa 






PetrfleM 


Norwalk Polio* 






PmrUmtd 


Stamford Polio* 






Hartford 


Bristol Pottos 






Hartford 


n a,4 I t ■ iftn ■■< pi n.ll r ■ 

bS9 KcAiosy nK®9 








Hartford Polio* 






^ftford 


New Britain Potto* 






Hartford 


**■- - • — ■ . *-H - - 

near n*irara ruuuv 






Hivw 


Meriden PoHoc 






Npm Kjvw 


#1 iKu _* ri- ti 

mwoni i "0009 






Now Haven 


Wacertoury Pottos 






Hm» Hivw 


W«d Hcven Potto* 






D6LAWAAB 


N*w Cacfie 


New Castta County Potto* 


. 


. 


rtarr Cetfle 


Wilmington Polio* 


* 


• 


OttYTOCT OP COLUMSU 

Washington. D.C. Wwhifi^w MaropoUtw Potto* 






Washington. D C. 


Metro Transit Polio* 


• 


- 


Weshmgton. D C. 


fcfetrojto iJ tffit Airports AutftartJy 


* 


* 


PtOrtlOA 


Alachua 


Alachua County Sheriff 




. 


Alachua 


GeJneevO* Potto* 




X 


Bay 


Bey County Sheriff 






Brevard 


Brevard County Sheriff 






Brevard 


• - 

NViwunw nxwi 






Broward 


Broward County Sheriff 






Broward 


Coral Springs Pottos 






Broward 


Davie Potto* 






Broward 


Port Uudetdsie Potto* 






Broward 


* a 

nonywxxs KwO m 






Broward 


rWWPEJ rSW3 KQS&5 






Broward 


Plantation Pottoo 






Broward 


Pompano Beach Potto* 






Broward 


Sunrise Potto* 






Chariaria 


Chsriotta Comfy Sheriff 






Citrus 


Citrus County Sheriff 






Clay 


Clay County Sheriff 






CotUar 


Cottier County Sheriff 






Dad* 


Metro-Oade Potto* 






Dad* 


Coral Gabtae Pefe» 




X 


Dsda 


KisteshPetiea 






OGdo 


t& and Potto* 






Dodo 


t£sml &s^ PoSts 






Duvd 


Jscisojwife ShsrCJ 






Escambia 


Escambia County ShertS 






Eecemtea 


Penasoote Pofioe 






Hernando 


Hernando County Sheriff 






Hillsborough 


Hi3sborough County Sheriff 






Hillsborough 


Tamp* Pottc* 






Indian River 


(rofisn Rfcor CcurSy Sheriff 






Lade* 


Lata County Sheriff 






Lee 


La* County Sheriff 






Leo 


Ceps Carat PeSea 






Lee 


Pori Myora Pottos 






Lean 


Lscn County Sheriff 






Leon 


TaQthsss** Potto* 




X 


Mansis* 


Mutts* County Sheriff 






Marion 


Marion County Sheriff 






M 2 rion 


Ocata Potto* 






Martin 


Martin County Sheriff 






Monro* 


Monroo County Sheriff 







school Residancy Number of training hour* required 

diploma ffgguifgmgg Total Class F>^d 



X 


. 


1.442 


962 


480 


X 


• 


240 


200 


40 


X 


• 


— 


460 


— 


X 


o 


640 


600 


240 


X 


• 


647 


567 


80 


X 


• 


— 


460 


— 


X 


- 


eo 


CO 


0 


X 


. 


1,000 


800 


200 


X 


0 


4fi0 


CO 


400 


X 


o 


1.120 


9S0 


560 


X 


- 


seo 


400 


160 


X 


0 


720 


300 


160 


X 


- 


670 


8 S« 


CO 


X 


- 


— 


— 


— 



X 




1.172 


632 


320 


X 


M 


1.440 


720 


720 



X O 

X 

X 



1.364 794 

1.4C0 I.OCO 

360 480 



X 


c 


040 


320 


• 


. 


860 


700 


X 


c 


960 


360 


X 


c 


1.520 


800 


X 


. 


— 


_ 


X 


s 


1.140 


780 


X 


. 


1260 


740 


X 


o 


uco 


740 


X 


. 


1.265 


745 


X 


. 


uco 


740 


X 


. 


1210 


739 


X 


. 


20 


24 


X 


o 


720 


80 


X 


. 


1,140 


740 


X 


s 


820 


608 


X 


s 


1.080 


690 


X 


. 


560 


40 


X 


s 


1.110 


5S0 


X 


c 


1,333 


1210 


. 


s 


1209 


720 


X 




1,400 


720 


X 




1.4*0 


840 


X 




COO 


300 


X 




1,330 


7C0 


X 




1,100 


620 


X 




1240 


600 


X 


c 


1.103 


629 


X 


c 


i.oaa 


540 


X 


. 


1,320 


SCO 


X 


. 


1.160 


640 


X 


c 


~ 


<00 


X 


s 


1,100 


600 


. 


. 


1.070 


620 


X 


c 


1,126 


643 


X 


c 


— 


— 


. 


. 


1200 


640 


X 


• 


1,434 


776 


X 


c 


1,050 


650 


X 


o 


1,140 


660 


X 


o 


ueo 


760 


X 


c 


540 


520 
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County 



Name of ofloncy 



FLORIDA (com.) 



! Requirements for nsw officer recruits 

Minimum aducattonaJ ragu tram e n t 

2*y*ar High 

coltega ooliega Som» school Residency 

dogfeo degree oobeqe* diploma requifomsnt 



Number of training hours roqutred 
Total Class Fw 



Okaloosa 
Orange 
Ora ngs 
Oaoaote 



Palm Beach 
Palm Beech 
Palm Beach 
Pasco 
PtooUaa 
Pthetta* 

Pinellas 

Polk 



SI. John 
Si. Luos 
SI. Lucie 
Sarasota 
Sarasota 
Seminole 
Vohnti 
Volusia 

QS0R01A 



Ototooaa County Shsnfl 
Orang* County Shanff 
Orlando Police 
Osceola County Sheriff 
Palm Beach County Shanfl 
Boca Raton Police 
Boynton Beach Police 
Delray Beach Potto# 

West Palm Beech Poboe 
Paaoo County Sheriff 

Pinellas County Sheriff 
Clearwater Pofcoa 
Largo Police 
St. Petersburg Police 
Polk County Sheriff 
Lakeland Police 
St. John County Sheriff 
Si. Lucie County Sheriff 
Port Pteroe Police 
Sarasota County Sheriff 
Sarasota Police 
Seminode County Sheriff 
Volusia County Sheriff 
Daytona Beech Police 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



c 

s 

c 



o 

c 

c 

c 

o 

c 

c 

o 

c 



700 


630 


1,120 


580 


1,335 


735 


600 


40 


1.100 


tea 


940 


600 


440 


80 


1.140 


680 


1.128 


546 


640 


40 


U82 


722 


1.400 


760 


— 


_ 


1.260 


720 


592 


32 


1.120 


640 


440 


120 


870 


817 


1.180 


620 


1.330 


650 


U80 


720 


449 


16 


030 


4(H) 


760 


200 



Bibb 


Bibb County Sheriff 






Bibb 


Macon Polios 






Chatham 


Chatham County Pottos 






Chatham 


Savannah Police 






Clarita 


Alhens-Ctarfce County Poke® 






Clayton 


Clayton County Police 






Cobb 


Cobb County Potto® 






Cobb 


Cobb County Sheriff 






Cobb 


Marietta Poboa 






Da Kalb 


Da Kalb County Potto® 






Dougherty 


Albany Poboa 






Pufton 


Fulton County Potto® 




X 


Pulton 


Atlanta Poboa 






Gwtnneri 


Gwinnett County Poboa 






Muscogee 


Columbus PoUoe 






Richmond 


Richmond County Sheriff 






Richmond 


Augusta Police 






HAWAfl 


Hawaii 


Hawaii County Pottos 






Honolulu 


Honolulu Pcttoo 


. 


. 


Kaud 


Kcusi Coun?y Poitoa 


. 


. 


Msui 


Ataui County Po^os 


- 


- 


tOAKO 


Ada 


Bocae Potto® 


. 


. 


ILUKOJS 


Cook 


Cook County Potto® 






Cook 


Cook County Forest Preserve 




. 


Cook 


Arlington HsigMa Pottos 




. 


Cook 


Chicago Pokes 




. 


Cook 


Evanston Pottos 




X 


Cook 


Oak town Police 






Cook 


Oek Parti Potto® 




X 


Cook 


Schaumburg Potto# 




X 


Cook 


S kotos Police 




_■ 


Du Pegs 


Du Peg® County Sheriff 




. 


Du Pegs 


NaperwO# Police 




X 


Kane 


Aurora Police 






Kens 


Elgin Poles 




. 



X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 



X 

X 

X 

X 



X 

X 

X 

X 

X 



X 

X 

X 



o 

s 



s 

s 

s 

c 



o 

c 



M 



240 240 

780 600 

280 2 CO 

600 280 

600 280 

1.160 940 

1.3®) &C0 

370 260 

— 280 

1.040 640 

700 260 

GOO 320 

060 740 

652 720 

1.030 . 500 

20 10 

020 XO 



U43 824 

1.7C3 U40 

1.000 04 0 

1.823 1,223 



640 300 



834 <00 

720 400 

1.10) TOO 

530 400 

1 . 004 444 

1.089 427 

560 400 

60S 529 

600 400 

1.160 400 

£00 400 

660 400 
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County 

ILLINOIS (cont) 



Reput rem ant a for nsw officer rscruds 

Minimum ffa t u o gn sTvsi rgpu^emsnt 

4-yaar 2-year High 

odtega ooitogs Soma echod Residency 

Name of agency dapree decree ooSgRa* dip loma requirement 



Number of troininq hour* required 
Totci Clsaa Ftaid 



Labe 


Lake County Sheriff 


Latte 


Waukegan Police 


McHenry 


McHenry County ShertfT 


Macon 


Decatur Poboe 


Peoha 


Poorta Police 


Sangamon 


Spongfletd Poboe 


Wrtl 


Will County Sheriff 


win 


Joliet Pekoe 


Winnebago 


Wirmebego County Sheriff 


Winnebago 


Rockford Potioi 


INDIANA 


Alton 


Pori Weyne Pokoe 


Dataware 


Muncie Police 


Lake 


Lake County Sheriff 


Like 


East Chicago Police 


Lake 


Oe ry Police 


Lake 


Hammond Poboa 


Mad toon 


Anderson Pohoe 


Marion 


Manon County Sheriff 


Mahon 


Indanspok* Polios 


St. Joseph 


South Bend Police 


Vanderburgh 


Evansviito Police 


Vigo 


Terre Haute Pekoe 


IOWA 


Black K®w6 


Waterloo Police 


Linn 


Cedar Repads Pokes 


Polk 


Dee Mom** Pokes 


Scott 


Davenport Polio* 


Woodbury 


Sioux City Pottos 


KANSAS 


Oougfcas 


Lawrence Polioe 


Johnson 


Overland Part Poboa 


Sedgwick 


Wichita Polios 


Shewrvco 


Topeka Police 


Wyandotte 


Kansas Ctfy Police 


KENTUCKY 


Payette 


Unongton-TeyeOe County Poltoa 


Jeffereon 


Jefferson Courtly Pobcs 


Jeffereon 


LoutovfSe Poboo 


LOUtSiAMA 


Bosstat 


Btaarar Pottos 


Cedtto 


Ceddo Perish Sheriff 


Ccddo 


Shretspcrt Poboe 


Cdcesieu 


CaiosMaeu Parish Sheriff 


Ceicssisu 


Lske Charts* Police 


E, Baton Rouge 


E. Satan Rouge Parish Sheriff 


E. Baton Rouge 


Qe*on Rouge Ptriko 


Jefferson 


JtOereon Perish ShsrisT 


Jefferson 


Kenner Po3oe 


Uiayotto 


Lsfsyefie Perish Sheriff 


Lefsye4te 


Lefeyerie Police 


Lafourche 


Lafourche Periih Sheriff 


Livingston 


Uvmgsron Pariah Sh»£f 


Orleans 


New Orleans Pottoe 


Oucchito 


Ouachita Pariah Sheriff 


Ouachita 


Monroe Poftoe 


Rapides 


Rapides Parah Sheriff 


Reputes 


Afcossndns Pcbw 


St. Chartea 


St. Charts* Parish Sheriff 


St. John the Bap&a 


St. John the Baptist Sheriff 


SI. Tammany 


SI. Tammany Perch Sheriff 


Tangipahoa 


Tangipahoa Perish Sheriff 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 

X 



X 

X 

X 

X 

X 



. 


460 


0 


460 


M 


eco 


400 


400 


C 


160 


160 


0 


M 


960 


4(B) 


560 


M 


060 


4(B) 


560 


M 


1.600 


400 


1.200 


C 


eco 


4C0 


4(B) 




1.000 


400 


600 


C 


904 


400 


504 


M 


1.040 


400 


040 



C 


1.030 


720 


960 


c 


00 


40 


40 


c 


4£0 


282 


199 


c 


320 


320 


0 


M 


980 


460 


460 


M 


61Q 


56 


560 


C 


SCO 


460 


460 


C 


960 


640 


120 


c 


1.392 


752 


640 


c 


TOO 


400 


286 


c 


1.600 


720 


020 


c 


40 


40 


0 



O 


oco 


4(B) 


460 


S 


540 


540 


0 


o 


016 


732 


64 


o 


©SO 


400 


560 


o 


1,0(0 


400 


640 



X 



B 


. 


1,200 


720 


4£0 


X 


c 


700 


500 


200 


X 


o 


1 ,260 


720 


560 


X 


. 


950 


4£0 


460 


X 


u 


1 £20 


eco 


720 



X 


. 


2.aeo 


COO 


2,000 


X 


c 


SCO 


409 


SCO 


X 


. 


2.240 


COO 


1.440 



X 


s 


GC0 


2C0 


400 


X 


c 


cco 


240 


640 


. 


. 


1.CC0 


520 


1,440 


X 


. 


2£0 


200 


CO 


X 


w 


1.200 


240 


£30 


X 


c 


CO 


CO 


0 


X 


o 


1.229 


040 


040 


X 


c 


1.2C0 


COO 


4£0 


X 


. 


240 


120 


120 


X 


c 


320 


320 


0 


X 


o 


2C9 


2C9 


0 


X 


c 


460 


240 


240 


X 


c 


440 


2 CO 


160 


X 


ts 


1.920 


1,040 


SCO 


X 


c 


330 


300 


0 


X 


o 


CCO 


400 


460 


X 


c 


SCO 


400 


160 


X 


s 


1.440 


460 


SCO 


X 


c 


400 


240 


240 


X 


c 


330 


260 


60 


X 


c 


200 


2@0 


0 


X 


c 


700 


400 


300 
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. Requrremoma for nsw officer recruits 

■ Minimum aducgbcnal roqurrsmsnr 

4-yasr 2-y*s/ High 



County 


Hams of agency 


eo Hogs 
degree 


cottsgo 

degree 


Semo 

codegs* 


school 

diploma 


Residency 

requjrornertJ 


Number of irammq houra required 
Total Class Field 


MAJNS 


CumGartarud 


Portland Poiioa 


• 


- 


- 


X 


• 


640 


400 


160 


MARYLAND 


Arms Arundel 


Anns Arundst County Pottos 








X 


m 


1.160 


653 


315 


Anns Arundst 


Annapods Potes 








X 




1.350 


600 


560 


&aflbrws(ctty) 


BsStmona Polios 








X 


M 


1.153 


049 


210 


Qa&imorsfaty) 


Beflimor* School Pokes 








X 


M 


mo 


600 


80 


Bammor* 


Baltimore Cotrty Pottos 








X 


. 


1.000 


020 


160 


Cherts* 


Charts* Coenfy Sheriff 








X 


C 


1 .350 


680 


460 


Harford 


Harford County Sheriff 








X 


. 


002 


702 


200 


Howard 


Howard County Pokes 








X 


. 


1,350 


&00 


560 


fctoffigemary 


Mwdgomsry County PoSes 




X 




. 


. 


1.424 


684 


560 


Prtnoa Qsorps’a 


Prmes Qsorps't County Pokes 








X 


0 


1.116 


984 


152 


Prinos Georgso 


Pottos George's County Sheriff 








X 


- 


&25 


605 


160 


MASSACHUSETTS 


Bristol 


Hm# Bedford Polka 








X 


o 


040 


840 


0 


Essex 


Lswrsnoa Pottos 








X 


M 


720 


720 


0 


Gun 


Lynn Pottos 








X 


M 


720 


720 


0 


Hampden 


Chtoopa* Pottos 








X 


. 


720 


720 


0 


Hampden 


Holyoke Pottos 








X 


O 


10 


16 


0 


Hampdsn 


Spnngftstd Pottos 








X 


. 


480 


400 


0 


A£ddtcaaa 


Combrtdga Pottos 








X 


M 


550 


320 


40 


Mkfcttsssa 


Lowed Pottos 








X 


M 


400 


480 


o 


Mtodtesss 


Nsdon Pottos 








X 


O 


320 


240 


60 


Middlesex 


IT ii ■■■ ■ si ilia ft - *• - - 

JOfDfnnlli rDttOC 








X 


M 


1,760 


720 


1.040 


Widdtsasa 


Wsflham Pottos 








X 


O 


1.200 


720 


460 


Moffo!* 


Btookttfts Pottos 








X 




720 


840 


80 


Norfottt 


Qumey Pottos 








X 


• 


1.120 


720 


400 


Plymouth 


rirsi eliTf ■ ■ **-«'- - 

UJuUgCT f "Olgii 








X 


M 


520 


520 


0 


Suffolk 


Boston Pottos 








X 


O 


1.040 


560 


460 


Suffolk 


Mis*. Bay Transit Aulhortjy 








X 


S 


1.040 


720 


320 


Wore* star 


Worosstsr Pottos 








X 


• 


300 


580 


0 


MICHIGAN 


Calhoun 


0s£Bo Creek Potto® 




. 


X 


. 


o 


320 


0 


520 


Geneses 


Flint Pottos 




. 


. 


X 


M 


1,030 


550 


460 


tog h*m 


Lansing Pottos 




. 


X 


• 


. 


U10 


650 


560 


Kalamazoo 


Katammzoo Pottos 




. 




X 


O 


720 


520 


200 


Kent 


Ksrtf County Sheriff 




. 




X 


. 


504 


24 


460 


Kortf 


Grand Rapids Pottos 




- 




X 


. 


040 


520 


320 


Macomb 


Maoomtt County Sheriff 




X 




. 


. 


1.320 


460 


1.040 


Msoomb 


aa _ r - a. > Ih-i! „ _ 

GlSfwg rOBC9 




. 


X 


. 


C 


1.120 


400 


640 


Msoomb 


UU - - - ts-a — 

fftnW nWOi 




. 




X 


M 


520 


520 


0 


Oakland 


Oakland County Sheriff 




- 




X 


. 


too 


160 


240 


Oakland 


Pontiac Pottos 




X 




. 


fc9 


440 


440 


0 


Oaitend 


Scutfcftaid PcSso 




- 




' X 


. 


ueo 


940 


640 


Oakland 


Troy Pettoo 




X 




- 


. 


1,160 


440 


720 


Scginsa 


Ss^ttisw fiefioo 




- 




X 


M 


1.040 


400 


SCO 


We 3 Merest 


Westess^ Grassy Sheriff 




X 




. 


O 


2.030 


0 


2.060 


Wcahtensw 


Ann Arbor Pottos 




. 


X 


. 


. 


1,440 


600 


560 


Wayna 


Deaftwm Pottos 




X 




. 


M 


1.320 


SCO 


600 


Wsyn® 


Detroit Potto* 




. 




X 


M 


539 


530 


0 


Wsyrea 


Lhonta Pottos 




X 




. 


m 


_ 






Wsyn® 


Taytor Pottos 




. 


X 


. 


M 


1.020 


520 


5S0 


WcyTKD 


Westland Pottos 




• 


• 


X 


• 


ueo 


520 


7®) 


K1NN2SOTA 


Hennepin 


fifewe^oSte Pottos 


. 


X 


. 


. 




1,120 


320 


6 00 


Ramsey 


Rnm*»y County Sheriff 


. 


X 


. 


. 


O 


020 


400 


480 


Remssy 


St. Peu! Pottos 


. 


X 


. 


. 


. 


400 


400 


0 


SI. Louis 


Duluth Pottos 


- 


X 


• 


• 


• 


1,000 


100 


@00 


Kiamsssppi 


Hinds 


Jackson Pottos 


. 


. 


. 


X 


c 


1.440 


400 


680 
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Requiremonta for rtcw cfRc3? recncta 

Minimum educational regwremsnt 



4-y ©w 2-ye*r High 

ooOcga college Scma school Rasutency Numba? of training hours required 



County 


Name of agency 


degree 


degree 


oottaga* 


diploma 


requtramsrti 


Total 


Class 


Ftod 


MISSOURI 


Boon© 


Columbia Polios 






X 


. 


c 


eao 


<00 


ADO 


Greens 


Springfield Polloa 






X 


- 


s 


1.300 


COO 


SCO 


Jackson 


Indopsmbsnca Polios 








X 


. 


1,000 


640 


360 


Jackson 


Kansas City Pottee 








X 


M 


1.200 


660 


440 


Jafloreon 


JefTerson County Sheriff 








X 


c 


240 


120 


120 


Si. Loue(dty) 


SI. Loun Polios 








X 


ta 


640 


640 


0 


Si. Louts 


St. Loui3 County Polios 








X 


s 


1.120 


040 


4£0 


MONTANA 


Yalkw/stone 


Billings PoOca 


- 


• 


• 


X 


• 


1,100 


540 


560 


NEBRASKA 


Douglas 


Omaha Pofica 


. 


. 


. 


X 


. 


4 as 


460 


0 


Lancaster 


Lmooin Polios 


■ 


• 


- 


X 


* 


1.822 


482 


1.040 


NEVADA 


Clark 


Las Vegas Metropolitan Pcfioe 


. 


. 


. 


X 


s 


1,380 


039 


720 


Clark 


North Laa Vagaa Pottos 


. 


. 


- 


X 


0 


1.120 


480 


540 


Weahoe 


Weahoe County Sheriff 


. 


. 


- 


X 


s 


840 


4*0 


3£0 


Washoa 


Reno Pottoe 


* 


* 


* 


X 


* 


1.160 . 


000 


560 


NEW HAMPSHIRE 


Hillsborough 


Manchester Police 


. 


. 


. 


X 


0 


1,040 


840 


200 


Hillsborough 


Nashua Police 


* 


• 


* 


X 




1,000 


COO 


200 


NEW JERSEY 


Atlantic 


Atlantic City Police 








X 


„ 


1.120 


040 


4CO 


Bergen 


Hackensack Polios 








X 


M 


020 


780 


40 


Camden 


Camden County Shard? 








X 


c 


00 


40 


40 


Camden 


Camden Pofica 








X 


s 


eoo 


480 


120 


Camden 


Cherry HU) Polloa 


X 






. 


. 


1.440 


600 


SCO 


Camden 


Delaware River Port Authority 








X 


. 


640 


600 


40 


Cumbartand 


Vineland Pofica 








X 


. 


800 


640 


ieo 


Essex 


nijuLjwsfi.s Ij 4 ftaJl 

CKUUIIUWIU rQUOV 








X 


M 


740 


740 


0 


Essex 


East Orange Police 








X 


. 


720 


040 


GO 


Essex 


Irvington Polio© 








X 


M 


700 


700 


0 


Essex 


rff5W»nC rOIJCi 








X 


M 


1,000 


770 


220 


Hudson 


Hudson County Sheriff 








X 


C 




_ 


_ 


Hudson 


BoyoMt Pottos 








X 


M 


040 


040 


0 


Hudson 


Hoboken Police 








X 


M 


790 


760 


0 


Hudson 


Jersey Cdy Police 








X 


M 


010 


810 


0 


Hudson 


wanry nwo§ 








X 


S 


040 


000 


40 


Hudson 


ju n ■ — a— ^ - 11 - - 

rwfin ovfQWi rvw9 








X 


ta 


1.040 


1.040 


0 


Hudson 


Union City Pottoe 








X 


M 


040 


640 


100 


Hudson 


West New York Pc&s 








X 


. 


C<© 


040 


0 


Msrcer 


Hamilton Tcwrwhtp Pciica 








X 


O 


eco 


340 


300 


Afeftcf 


Trenton Pottos 








X 


to 


coo 


020 


120 


MJddtesca 


Edison Po’Jcs 








X 


* 


120 


30 


CO 


Middle** » 


New Brunswick PeSso 








X 


ts 


1» 


720 


640 


Mjddtcocn 


Perth Amboy Pc^co 








X 


ts 


720 


OH) 


120 


hSddtesea 


Woodtsrtfi^s PoSca 








X 


fcj 


1.7C0 


780 


1.000 


Morris 


Persipp£rry-Troy K-Ss Petes 








X 


M 


£33 


720 


233 


Ocean 


Dover Towrahtp Po&» 




X 




. 


. 


eao 


330 


520 


Passaic 


CtiSonPoSca 








X 


9 


1,0® 


009 


200 


Possatc 


Passaic Pottee 








X 


M 


eao 


eoo 


200 


Passaic 


Pslercon Petes 








X 


&3 


720 


670 


50 


Union 


Ettzobsth Pottos 








X 


M 


600 


coo 


0 


Union 


l iHwfl nwCS 








X 


. 


840 


7eo 


CO 


Union 


Ptomfbid Pottco 








X 


M 


1.180 


6S0 


320 


Union 

NEW MEXICO 


Unxa Township Pofica 








X 


M 


7®) 


7C0 


0 


Bernalillo 


Bemai^o County Sheriff 


. 


. 


. . 


X 


. 


1.120 


600 


320 


Bernalillo 


Albuquerque Police 


• 


• 


X 


• 


• 


2,060 


1.040 


1.040 


Dona Ana 


Las Cruces Police 


. 


• 


. 


X 


. 


1.230 


330 


ECO 


Santa Fe 


Santa Fa Police 


- 


• 


• 


X 


- 


1,130 


320 


530 
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2 -ysar 



Requirements tor rtsw ofltosr rscnjrta 



County 


Name erf cooncy 


degree 


dsqrea ' 


NEW YORK 


Albany 


Albany Poitoe 






Albany 


Cotonia Police 






Brooms 


Binghamton Potto* 






Erie 


Ene County Sheriff 






Erta 


Amherst Pottos 






Erta 


Buffett) Polio# 






Efts 


Chsetttowtpa Pottos 




X 


ena 


Tonawanda Pottoe 






Monroe 


Monroe County Shertff 






Monroe 


Rochester Pottoe 






Nassau 


Nassau County Pottos 






Now York City 


New York City Pottoe 






New York City 


New York City Shertff 






Now York City 


Now York City Firs Department 






New Yortt City 


New York City Housing Pottos 






New Yortt City 


N«w York City School Pottos 






New Yortt City 


New York City Social Sermon 






Now Yortt City 


New York City Transit Police 






Now Yortt City 


Long island Raitroed Pottoe 






Now Yortt City 


Metro-North Railroad Pottce 






Now Yortt City 


Port Authority o 1 NY-WJ 






Niagara 


Niagara Falla Pottce 






Onondaga 


Onondaga County Shertff 






Onondaga 


Syracuse Pottoe 






Rcnoaotacr 


Troy PcSco 






Rockland 


Clarkxtown Pottoe 






Rockland 


Remapo Pottos 






Schenectady 


Schenectady Pottce 






Suffolk 


Suffolk County PoSoe 






Suffolk 


Suffolk County Shertff 






Westchester 


Westchester County Pottce 






West Chester 


Ml. Vernon Pottoe 






Westchester 


Now RocheOe Pottos 






Westchester 


White Ptains Pottoe 






Westchester 


Yontore Potto® 






NORTH CAROLINA 


Buncombe 


Buncombe County Shertff 






Buncombe 


Ashevitte Pottce 






Cumberland 


Cumberland County Sheriff 






Cumberland 


PaysttsMBe Pottos 






Durham 


Durham County Shertff 






Durham 


Ourham Pottce 






Forsyth 


Winston* Qal am Pottoe 






Gaston 


Gastonia Pottce 






Guilford 


Greensboro Pottos 






GuiHcrd 


High Point Pe5» 






fedccidsrtbitrg 


ChsrfoCe Potto® 






Nssh 


Rocky fefeura Pottos 






fetewfetantwer 


WKmmgSm PoSio 






Pttl 


OreerK^s Pcfics 






Wefea 


Rete^ Pottos 






OXO 


Butter 


Ksmiiten Pottce 






Ctortt 


Sprvtg^sfej PoSca 






Cuyahoga 


Cleveland Police 






Fran Win 


Prenkttn County SharW 






Franklin 


Cotumlsua Pcttra 






Hcmiftcn 


HBm*» County 3hert3 






HamiDon 


©nclnrtsa Pottos 






LUCS3 


Toledo Pottoe 






Mahoning 


Youngstown Pottos 






Montgomery 


Montgomery County Shertff 






Montgomery 


Dayton Pottos 






Starts 


Canton Potto* 






Summit 


Sumnd County Sber£f 






Summit 


Akron Pottce 






Law Enforcement Managertwrtf &nd St$1£&C3, 1993 



ochocl Residency Number of training hour* required 

diptoma requirement Total Class Field 



X 


M 


1.240 


880 




• 


1.240 


760 


X 


fed 


840 


880 




c 


U«0 


800 


. 


M 


1 .340 


680 


X 


M 


840 


too 


. 


M 


1.502 


742 


. 


fed 


GOO 


440 




c 


1.546 


748 


X 


. 


1.180 


480 


. 


o 


1.323 


1.083 


X 


M 


SIS 


915 


. 


m 


129 


129 


X 


o 


1.G02 


380 


X 


o 


1.900 


1.220 


X 


. 


280 


280 


X 


o 


1.040 


920 


X 




833 


798 


X 


. 


794 


794 


X 


3 


600 


700 


X 


fed 


1.400 


7G0 


X 


C 


1,472 


712 


X 


o 


1.180 


700 


X 




7C0 


60) 


X 


fed 


1.180 


880 


X 


. 


1.350 


1.040 


X 


fed 


1.360 


600 


X 




1.203 


673 


X 


c 


1.892 


1.322 


X 


s 


640 


600 


X 


. 


320 


0 


X 


o 


840 


480 


X 


o 


uoo 


800 


X 


fed 


— 


— 



X 


c 


1,003 


503 


X 


o 


1,170 


810 


X 


c 


720 


560 


X 


s 


633 


QQ 


X 


c 


1.000 


320 


X 


o 


KB. 


831 


X 


c 


era 


3S0 


X 


o 


1,103 


509 


X 


o 


1.263 


877 


X 


o 


1.053 


SOS 


X 


o 


640 


423 


X 


o 


1.03) 


COO 


X 


o 


— 


403 


X 


c 


040 


400 


X 


o 


i.era 


040 



X 


o 


344 


344 


X 


c 


1,050 


760 


X 


CD 


7G3 


723 


X 


. 


— 


340 


X 


0 


1,320 


era 


X 


c 


620 


7£0 


X 


c 


1 2 CO 


era 


, 


M 


650 


620 


X 


id 


— 


520 


X 


o 


634 


50 4 


X 


M 


1.018 


933 


X 


c 


COO 


560 


X 


s 


368 


494 


X 


M 


520 


460 
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County 

OKLAHOMA 

Clsvetand 

Comanche 

Oklahoma 

Tulsa 

Tutu 

oacoow 

Cta cfr amsa 

UM 

Lena 



Washington 

PCHN8YLVAHJA 




Dauphin 

Erie 



Lehigh 

Montgomery 

Philadelphia 

PtiltuMpius 

Phiiadatphta 

RHOoaiau^a 



Kant 




SOUTH CAROUMA 

Beaufort 

Chartaslon 

Chartssicn 

Charteeton 

OreenviUe 

OraanvUfo 

Laangten 

Rtehtetd 

Rlchtafo 

Spartanburg 

Spartanburg 

SOUTH DAKOTA 

TCKJC2SS0n 

Dsvcdzcn 

Hsmifion 

Kamittan 

Knon 

Km» 

(wtedtecn 

Montgomery 

Shelby 

Shelby 

Washington 



Requirements for new officer recruits 



Minimum educetionoJ requirement 



2-ysa r 



High 



■ col tegs 



Name erf agency 



Some 



school 

diploma 


Residency 

requirement 


Number of training hours required 


Total 


Class 


Field 




O 


1.120 


640 


430 




s 


1.640 


720 


720 


X 




UM 


703 


560 


X 


C 


300 


300 


0 


* 




1.680 


640 


640 


X 




1.040 


320 


720 


X 




520 


380 


160 


X 


o 


eco 


480 


430 


X 




040 


320 


520 


X 




3.033 


660 


2.136 


X 




@60 


320 


640 


X 


c 


520 


520 


0 




M 


1.200 


72 0 


460 


X 




1.000 


520 


430 


X 




1.160 


600 


360 


X 


0 


040 


640 


0 


X 


M 


— 


580 


— 


X 


O 


1.640 


400 


1.440 


X 




600 


520 


160 


X 


0 


1.040 


040 


400 


X 


M 


710 


718 


0 


X 


0 


COO 


800 


0 


X 




1.320 


COO 


720 






480 


400 


CO 


X 


S 


830 


580 


320 


X 




740 


580 


180 


X 


M 


2.000 


2.000 


0 


X 


C 


44 


40 


0 


X 


. 


040 


320 


120 


X 


. 


eco 


320 


480 


X 


M 


600 


320 


480 


X 


. 


720 


320 


400 


X 




2.023) 


320 


1,780 


X 


. 


460 


400 


60 


X 


. 


SCO 


40 


380 




. 


ICO 


180 


0 


X 


S 


010 


320 


2C3 


X 




300 


200 


100 


X 


C 


CM0 


320 


320 


X 


o 


1.0*0 


SCO 


4C0 




c 


14520 


eeo 


1.0*0 


X 


c 


400 


320 


80 


X 


s 


U40 


MO 


500 


X 




400 


400 


0 


X 




eoo 


6C0 


0 


X 


c 


320 


320 


0 


X 


c 


600 


00 


400 


X 


c 


400 


430 


0 


. 


c 


840 


640 


0 


X 


o 


U<0 


320 


720 



NOffTKfl PoiiOS 



Oklahoma City Pettee 
Tutea County Shsntf 
Tulsa Pcfe* 



Ctaossmea County Sheriff 
Lana County Sheriff 
Eugsna Polios 
Seism Police 
Porttand Potto* 
Weahingtoo County Sheriff 



Allegheny County Polka 
Pittsburgh Poke* 
Reading Potto* 
Harrisburg Potto* 

Eric Pottoe 
Scranton Pottoe 



Loser Mcnoa Tosmehtp Police 



Philadelphia Houamg Potto® 
9.E. Penn. TranaU Authority 



Warvrtoh Police 
Cranston Potto© 



Beaufort County Short? 
Chariaaton County Sheriff 
Chartaaisn Pottoe 



Greesjwtiie County SfwOT 
OrearMiie Pottoe 
Horry County Potto* 
Lemmgton County Sheriff 
Rlchiand County Sheriff 
Ccttamfeia Potfoa 
Spartanburg County ShertS 
Spsjtsnburg Peiisa 



Stoa PsSaPciiK) 



Kssf^eAtfropoStan 
Ham«lon County Sh-riff 
ChsSsnooga Pottos 
Knoa Ccurtiy Shs€7 
Krww£*Pott» 



CtertasvSg Potto# 
Sheiby County Stertff 



Johnson C£y PoQca 
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Mammum educational requirement 
if 2-y mt 



Rsqutremsnta for nsw office recnitta 



County 


Mams at ogenev 


deares 


dearea 


eoilena* 


dlpkma 


requirement 


Total 


Cfcsaa 


TEXAS 


Balt 


Killeen Polios 






X 


. 




1.120 


360 


Bsiar 


Bexar County Sheriff 








X 




S20 


440 


Bexar 


San Antonio Police 








X 




1.750 


1.070 


Brazona 


Brazona County Sheriff 








X 




1.030 


coo 


Cameron 


Browtsvilla Polios 








X 




440 


440 


Collin 


Ptano Polio® 








X 


c 


1210 


€30 


Dallas 


Canoiaon Polks* 






X 


. 




633 


833 


Dallas 


Data* Police 






X 


. 




1.604 


1,000 


Dot tea 


Dallas-?!. Worth Airport Polios 








X 




1.017 


1.017 


Dallas 


Gartsnd Polios 








X 




1,550 


920 


Dallas 


Grand Prairie Podo* 




X 




. 




1.100 


480 


Dallas 


Irving Polios 








X 




1.369 


760 


Dallas 


Mssoutis Polios 








X 




1.520 


cm) 


Dallas 


Richardson Polios 








X 


s 


720 


400 


Own on 


Denton Polios 






X 


. 




two 


400 


Beta# 


Odessa Polios 








X 


0 


760 


ICO 


El Paso 


El Paso County Sheriff 








X 


c 


1.760 


COO 


El Paso 


El Peso Polios 








X 


. 


720 


704 


Port Bond 


Port Band County Sheriff 








X 


. 


1,120 


600 


Galveston 


Galveston County Sheriff 








X 


c 


400 


400 


Qolveston 


Galveston Polica 








X 


c 


600 


400 


OreOT 


Longview Pdic© 








X 




1200 


640 


Mams 


Hams County Sheriff 








X 




820 


640 


Kcmo 


Boytcwn Poika 






X 


. 




1200 


720 


Mama 


Houston Polios 






X 


. 




i.eso 


1.040 


Mams 


Pasadena Polios 








X 




1.4S0 


770 


Hidalgo 


McAton Polios 








X . 




1.323 


643 


Jefferson 


Beaumont Police 








X 




1200 


400 


Jefferson 


Port Arthur Polios 








X 




OCX) 


400 


Lubbock 


Lubbock Polioa 








X 




12<0 


040 


McLennan 


Wsco PoUcs 








X 




1278 


7B8 


Midland 


Midland Polks 






X 


. 




1.320 


640 


Montgomery 


MorAgomery County Sheriff 








X 




720 


400 


N users 


Corpus Christ! PoUos 








X 


0 


1,030 


860 


Pott Of 


Amarillo Polios 








X 




1.3*2) 


720 


Smitti 


Tyler Polks 






X 


. 




®S0 


400 


Tarrant 


Tarrant County Sheriff 








X 


o 


100 


ICO 


Tarrant 


Arlington Polka 


X 






. 


o 


1.330 


1.000 


Tarrant 


Port Worth Polios 








X 


o 


1.440 


mm 


Taylor 


Abilene Polks 








X 


o 


1.320 


840 


Tom Green 


San Angsto Polios 








X 


. 


1.160 


COO 


Travis 


Travis County Sheriff 








X 


. 


1.040 


400 


Travw 


Austin Polks 






X 


. 


. 


1.520 


1.049 


W eM> 


Laredo Polks 








X 


M 


1240 


eoo 


Wichita 


Wichita PaUa Polka 








X 


o 


1.440 


720 


UTAH 


Safi Lako 


SaO Lck® County Sheriff 


. 


. 


. 


X 


c 


CCO 


310 


Soil Lcbo 


Safi Lets City Polka 


. 


. 


. 


•• X 


. 


1200 


720 


Weber 


AaAm fLilin ft 


* 


• 


• 


X 


o 


SCO 


40 


VIROlfSA 


Atoxondria(city) 


Akmsndrta Pdka 




. 




X 




1.120 


550 


Arlington 


Arlington County Pdke 




X 




. 




020 


320 


Ch«capcs 2 k©<c«y) 


Chs33*pesta Polks 








X 




821 


701 


Chesterftetd 


ChsstzrfVsid County Petto 








X 




12C0 


020 


Fairfax 


Foirfra County Polks 








X 




1.104 


704 


Hampton! city) 


Hampton Polks 








X 




eoo 


4*0 


Henrico 


Hanrko County Polks 








X 




1.400 


i.ieo 


Loudoun 


Loudon Counjy Sheriff 








X 


0 


£33 


7533 


Lynch burg(crty) 


Lynchburg Polka 








X 




630 


920 


Mowport Mews(aty) 


Newport Mows Polios 








X 




B40 


440 


Nortdk(crty) 


Norfolk Polks 








X 




12S0 


mm 


Portsmouth(cdy) 


Portsmouth Polka 








X 




1.040 


720 


Pnnce William 


Pones Wilfiam County Polk® 








X 




i.ieo 


eoo 


Rtchmond(aty) 


Richmond City Polks 








X 




1240 


1,040 


Roanoke<ctfy) 


Roanoke Clly Polka 








X 




1.720 


520 


Virginia B£3Ch(cdy) 


Virginia Beech Polks 








X 




1.309 


050 



a hour* required 
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Requiraments toe new officer recrurts 

hfrmmum sdueaoonaj requirement * 



4-y®ar 2*ysaf High 

coiteg© ocitega Scms eched Residency Number ot training hours required 



County 


Name oi agency 


dcqrco 


deqreo 


odtegs* 


diploma 


requirement 


Total 


Class 


Fm*j 


WASHINGTON 


Clark 


Clark County Sheriff 








X 




1,326 


603 


793 


King 


King Co. Dept, of Public Safety 








X 




1.066 


560 


528 


King 


Bolievue Police 




X 








1.180 


700 


480 


King 


Seaftte Pol ico 








X 




1.040 


440 


600 


Pi or co 


Piero* County Sheriff 








X 


C 


1.060 


600 


460 


Pierce 


Tacoma Police 








X 




1.020 


440 


640 


Snohomish 


Snohcmah County Shartfl 








X 


S 


920 


440 


460 


Snohommh 


Everett Police 








X 




1.024 


1.320 


504 


Spokane 


Spokane County Sheriff 








X 




1.036 


440 


628 


Spokane 


Spokane Police 






X 






1.440 


440 


1.000 


Yakima 


Yakima Poke© 








X 


0 


1.120 


440 


060 


WEST VIRGINIA 


itanawho 


Charted on Police 






- 


X 


0 


816 


406 


320 


Wisconsin 


Brown 


Brown County Sheriff 




. 




X 




400 


400 


0 


Brown 


Groen Bay Police 




X 




. 


M 


400 


400 


0 


Dane 


Dane County Sheriff 




. 


X 




. 


_ 


486 


_ 


Done 


Madiaon Police 








X 




1.330 


660 


450 


Koncaha 


Kcnoaha Poiico 




X 






c 


1.040 


400 


640 


Miiwauke* 


Milwaukee Police 




. 




X 


M 


827 


024 


3 


Milwaukee 


Weal AUia Police 




X 






M 


1.120 


120 


1.000 


Racine 


Racma County Sheriff 






X 




C 


920 


320 


0 


Racine 


Racine Polica 








X 


S 


_ 


320 





Woukesha 


Waukesha County Short?? 








X 


c 


1.440 


400 


1.040 



*Nondegroe cciisgo requirements only. 

Ccdoa (of residency requirements are ea foitewa: 

XT»Wrttvn county 
■V«Wrthin muntcipctly 
*S*oWrthm SUato 
*CT«Othef requirement 
■ • "“No requirement 

— Oola were not reported by an sgancy. 
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